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Abstract 
Social Emotional Learning (SEL) in elementary schools has become a vital approach to 
enhancing students' holistic development, particularly within the framework of the 
Merdeka Curriculum. This study aims to identify the implementation strategies, outcomes, 
and key factors of successful SEL programs in elementary education. Using a systematic 
literature review of 20 selected articles out of 157, and following the PRISMA method, this 
study explores patterns and themes related to SEL integration. The findings reveal that 
SEL is effectively integrated across various subjects and supported by the development of 
specific SEL-based learning models. Teachers play a central role in the implementation 
process. The review highlights significant improvements in students’ self-awareness, self-
management, and social awareness, along with academic achievements and reductions in 
negative behaviors. However, few studies reported specific quantitative outcomes, 
although one study noted a 15% increase in classroom engagement following SEL-based 
instruction. This study recommends strengthening supportive education policies, offering 
continuous professional development for teachers, and developing reliable assessment 
tools to measure SEL competencies effectively. 

 

 
INTRODUCTION 

Twenty-first-century education no longer solely focuses on developing academic skills but also 

emphasizes the development of social and emotional competencies that support students' overall 

success. Social Emotional Learning (SEL) emerges as an educational approach that systematically 

develops students' social and emotional skills as an integral part of formal education. SEL emphasizes 

individuals' abilities to recognize and manage emotions, understand others' perspectives, build positive 

relationships, make responsible decisions, and solve problems effectively (Susiani et al., 2024). The 

implementation of SEL is crucial as this period represents a golden age for forming social and 

emotional skills that will influence children's future development. The application of SEL in elementary 

schools is increasingly important, given that children in the digital era face increasingly complex social 

and emotional challenges. Research conducted by Tsary et al. (2024) shows that children with strong 

social-emotional skills during elementary school years tend to have higher graduation rates, better 

career success, and lower engagement in risky behaviors in adulthood. Similarly, a meta-analysis by 
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Durlak et al. (2011) found that SEL programs improved students’ academic performance by an 

average of 11 percentile points, providing further empirical support for SEL’s impact. 

Social-emotional competencies are a crucial foundation for children's holistic development and 

play a significant role in their academic success and future life. Research conducted by Sari et al. 

(2024), shows that children with strong social-emotional skills during elementary school years tend to 

have higher graduation rates, better career success, and lower engagement in risky behaviors in 

adulthood. Skills such as self-awareness, self-management, social awareness, relationship skills, and 

responsible decision-making are key aspects that must be developed early. In Indonesia, awareness 

of the importance of developing social-emotional skills is growing; however, implementation in 

elementary schools remains varied and unsystematic. The Ministry of Education and Culture in 2018 

adopted the concept of Strengthening Character Education (PPK), which integrates several SEL 

aspects, but its implementation still needs enhancement to achieve optimal results. This study is 

guided by the Collaborative for Academic, Social, and Emotional Learning (CASEL) framework, which 

identifies five core competencies of SEL: self-awareness, self-management, social awareness, 

relationship skills, and responsible decision-making. This theoretical model serves as the basis for 

analyzing how these competencies are addressed in the Indonesian elementary education context. 

Challenges in implementing SEL in Indonesian elementary schools are intertwined with various 

factors, including policy, teacher competence, and the availability of supporting resources. According 

to research by Widiastuti (2022), one of the key success factors in implementing SEL is the readiness 

and competence of teachers in facilitating the development of students' social-emotional skills. 

Unfortunately, many teachers in Indonesia have not received adequate training on how to integrate 

SEL into daily teaching practices. Sumianto et al. (2024) found that most elementary school teachers 

in Indonesia still struggle to adopt teaching approaches that support the development of students' 

social-emotional skills. Furthermore, education policies that tend to emphasize academic achievement 

often sideline the development of social-emotional skills in classroom practices. Zannatunnisya et al. 

(2024) revealed that the pressure to meet dense curriculum targets often leaves teachers with limited 

time and space to focus on developing students' social-emotional skills. This situation is exacerbated 

by the lack of practical guidelines and assessment systems capable of comprehensively measuring the 

development of students' social-emotional competencies. The Merdeka Curriculum, introduced to 

promote student-centered learning and holistic development, provides a more flexible structure that 

aligns with the principles of SEL. It encourages project-based learning, differentiated instruction, and 

character education—all of which offer potential entry points for integrating SEL competencies. 

However, specific strategies and models for embedding SEL within the Merdeka Curriculum framework 

remain underexplored in the current literature. 

The implementation of SEL in elementary schools must consider the local cultural and social 

context to ensure its relevance and benefits for students. Rohmah et al. (2023) emphasized the 

importance of adapting SEL programs to the cultural characteristics and specific needs of school 

communities. In Indonesia, with its rich cultural diversity, SEL implementation must be aligned with 

local wisdom values upheld by the community. Research by Susiani et al. (2024) shows that SEL 

programs integrating local cultural values are more effective and more easily accepted by school 

communities. Moreover, parental and community involvement is also an important factor for effective 

SEL implementation. According to Rahman et al. (2025) collaboration between schools, families, and 

communities in developing children's social-emotional skills results in a more significant and 

sustainable impact. A comprehensive and integrated approach involving schools, families, and 

communities must be developed to ensure consistency in fostering children's social-emotional growth. 

There is a need for an SEL implementation model that considers local cultural elements and engages 

the entire educational ecosystem to create a conducive environment for children's social-emotional 

development. 

Various SEL implementation models have been developed and applied across different countries 

with varying outcomes. Armadi et al. (2022) identified four main approaches in SEL implementation: 
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classroom-based learning, integration with academic curricula, supportive school practices, and family 

and community involvement. Research by Mahardhika & Wantini (2023) indicated that approaches 

integrating SEL into the academic curriculum and supported by conducive school practices yield more 

optimal results compared to isolated approaches. These various models and approaches can serve as 

references for developing an SEL implementation model suitable for the Indonesian context. Adapting 

these models requires consideration of the characteristics of Indonesia’s education system, the 

availability of resources, and the local wisdom present within communities. 

Based on the explanation above, this literature review aims to examine various studies related 

to the implementation of Social Emotional Learning (SEL) in elementary schools, focusing on 

implementation models, factors influencing successful implementation, and its impacts on student 

development. This review is expected to provide a comprehensive overview of best practices in SEL 

implementation in elementary schools that can be adapted to the Indonesian education context. By 

thoroughly understanding the various aspects of SEL implementation, it is hoped that effective 

strategies can be developed to integrate SEL into the elementary education system in Indonesia. 

 

METHODS 

This study utilized a systematic literature review method to examine the implementation of 

Social Emotional Learning (SEL) in elementary schools, guided by the PRISMA protocol (Preferred 

Reporting Items for Systematic Reviews and Meta-Analyses). Literature searches were conducted 

across five major databases—Scopus, Web of Science, ERIC, PsycINFO, and Google Scholar—focusing 

on publications from January 2010 to December 2024. Keywords used included ―social emotional 

learning,‖ ―SEL,‖ ―socio-emotional learning,‖ and ―pembelajaran sosial emosional‖, combined with 

―elementary school,‖ ―primary school,‖ and ―sekolah dasar‖. 

The inclusion criteria were articles published between 2010–2024 (to maintain consistency), 

peer-reviewed, written in English or Indonesian, focusing on SEL implementation at the elementary 

level, reporting models, strategies, outcomes, and conducted in contexts relevant to Indonesia. 

Exclusion criteria involved articles without full-text access, not addressing SEL, not specific to 

elementary school, non-empirical reports, those in other languages, or irrelevant to Indonesia. From 

157 identified articles (Scopus: 15; Web of Science: 32; ERIC: 38; PsycINFO: 27; Google Scholar: 45), 

27 duplicates were removed, leaving 130 articles screened by title and abstract, resulting in 63 articles 

for full-text review. After applying eligibility criteria, 20 studies were included in the synthesis. 

To ensure relevance to the Indonesian educational context, particular attention was given to 

studies that referenced educational policy shifts, holistic learning approaches, or national curriculum 

frameworks, including those that aligned conceptually or practically with the Merdeka Curriculum. 

Although not all articles directly referenced the Merdeka Curriculum by name, the selected studies 

exhibited compatibility with its principles such as student-centered learning, character education, and 

integrated learning. 

Data extraction was performed using a standardized form, gathering information on article 

details, study characteristics, SEL program descriptions, implementation models, strategies, 

challenges, outcomes, and recommendations. Quality appraisal employed the Mixed Methods 

Appraisal Tool (MMAT) 2018, showing that 16 studies had good methodological quality (≥80% score) 

while 4 studies scored 60%. Narrative synthesis was employed to organize findings into key thematic 

categories: models and approaches, implementation strategies, influencing factors, and outcomes. 

Thematic coding was conducted in three stages: initial coding based on keywords and objectives, 

categorization into emerging themes, and axial coding to examine relationships across studies. 

Triangulation across data sources and researcher perspectives was applied to enhance the credibility 

and validity of findings. 

Contextual factors like cultural and policy differences were also considered to ensure relevance 

to the Indonesian education system. Overall, this systematic review provided a comprehensive, 

critical, and structured analysis of best practices and challenges in implementing SEL programs at the 
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elementary school level, with findings aimed at informing future educational policies and practices in 

Indonesia. 

Table 1. Article selection process of PRISMA method 

Stage Process Number of Articles (n) 

Identification Initial search across databases 157 

 
- Google Scholar 45 

 
- Web of Science 32 

 
- ERIC 38 

 
- PsycINFO 27 

 
- Scopus 15 

Deduplication After removing duplicates 130 

Screening Articles screened by title and abstract 130 

Exclusion Articles excluded during screening 67 

Eligibility Full-text articles assessed for eligibility 63 

Exclusion Full-text articles excluded 43 

 
- Not focused on SEL implementation 17 

 
- Not specific to elementary school level 13 

 
- No empirical data 8 

 
- Irrelevant to Indonesian context 5 

Inclusion Articles included in qualitative synthesis 20 

 

RESULTS AND DISCUSSION  

Result 

Based on the analysis of 20 selected articles through the PRISMA process, several key patterns 

and themes regarding the implementation of Social Emotional Learning (SEL) in elementary schools 

were identified. In terms of research methodology, a variety of approaches were employed, including 

literature reviews (6 articles), qualitative research (7 articles), research and development (R&D) 

studies (2 articles), experimental research (2 articles), and mixed methods studies (3 articles). The 

research focuses could be categorized into several main areas, including the integration of SEL into 

various subjects (Indonesian Language, Mathematics, Science, Islamic Religious Education, and 

Physical Education), the development of SEL-based learning models and media, the role of teachers in 

implementing SEL, and the impact of SEL on the prevention of negative behaviors (such as bullying, 

violence, and harassment) as well as the enhancement of students’ academic achievement. 

However, while the findings generally support the positive impact of SEL, not all studies 

reported equally strong outcomes. For instance, some qualitative studies indicated challenges in 

sustaining SEL practices due to limited teacher capacity or lack of consistent policy support. 

Furthermore, the methodological quality of the reviewed studies varied. According to the MMAT 

evaluation, while 16 studies scored above 80%, four studies scored only 60%, indicating limitations in 

rigor, such as small sample sizes or lack of triangulation. 

Table 2. Results of Literature Review Analysis 

No Author(s), Year Methodology Research Focus Key Findings 

1 (Nuraeni et al., 
2023) 

Literature 
Review 

Integration of SEL in 
elementary education 

Integrating SEL effectively supports 
students’ social-emotional skill 
development. 

2 (Mulyani et al., 
2024) 

Qualitative Integration of SEL and 
local wisdom for bullying 
prevention 

Local wisdom values strengthen SEL 
implementation in preventing bullying 
in elementary schools. 

3 (Asdhar & Yoenanto, 
2024) 

Literature 
Review 

Effectiveness of SEL on 
student achievement 

SEL positively impacts student 
achievement across various subjects. 

4 (Larasanti & Radiana, 
2024) 

Qualitative SEL for violence 
prevention in schools 

SEL programs reduce violence 
incidents and promote a positive 
school climate. 
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5 (Sukarno et al., 

2022) 

Mixed Methods Teacher competency 

development in SEL 
implementation 

Teacher training programs enhance 

teachers’ understanding and ability to 
implement SEL. 

6 (Rahayuningsih, 
2024) 

Qualitative Social-emotional 
development of 
elementary students 

SEL programs improve students' 
social interaction skills and prosocial 
behaviors. 

7 (Rosmini et al., 
2024) 

Experimental SEL integration in 
Indonesian Language 
learning 

SEL integration improves students' 
social skills and academic 
achievement. 

8 (Fildaniyah et al., 
2024) 

Literature 
Review 

SEL implementation in 
Science learning 

SEL enhances concept 
comprehension and collaboration 
skills in Science classes. 

9 (Amadea, 2024) Qualitative SEL through games in 
Physical Education 

Games in Physical Education 
effectively develop students’ social-
emotional skills. 

10 (Tyas et al., 2024) Mixed Methods SEL integration in 
Mathematics learning 

SEL integration in Math improves 
students' social skills and academic 
outcomes. 

11 (Helaluddin & 
Alamsyah, 2019) 

Literature 
Review 

SEL application in 
Language learning 

SEL enhances students’ 
communication and social interaction 
skills. 

12 (Khilmiyah, 2013) R&D SEL model in Islamic 
Religious Education (PAI) 

SEL models strengthen students’ 
character and noble morals. 

13 (Widiastuti, 2022) Literature 
Review 

SEL implementation and 
assessment 

Emphasizes the need for appropriate 
assessment tools to evaluate SEL 
success. 

14 (Tsary et al., 
2024b) 

Qualitative SEL in Science for bullying 
prevention 

SEL integration in Science is effective 
in preventing bullying and fostering 
empathy. 

15 (V. Putri et al., 
2024) 

Qualitative SEL integration patterns in 
Mathematics 

Collaborative and problem-solving 
approaches strengthen SEL 
integration in Mathematics. 

16 (Syamsuddin et al., 

2017) 

Mixed Methods Mental revolution of 

Islamic teachers through 
SEL 

SEL enhances students’ character 

and teachers’ professionalism. 

17 (Kismiati, 2020) R&D Development of SEL-
based evaluation media 

SEL-based evaluation media improves 
academic and social-emotional 
outcomes. 

18 (R. R. R. A. D. Putri 
et al., 2024) 

Experimental Integration of TARL-SEL 
with PBL in Science 

Combining TARL-SEL with PBL 
improves learning outcomes, critical 
thinking, and social-emotional skills. 

19 (F. Putri et al., 
2024) 

Literature 
Review 

Assessment framework for 
SEL 

Highlights the need for a 
comprehensive framework to assess 
SEL progress. 

20 (Boeriswati, 2024) Literature 
Review 

Implementation of social-
emotional aspects in 
learning 

A holistic approach is crucial for 
successful SEL integration in 
education. 

 

The key findings from these studies consistently indicated that the implementation of SEL in 

elementary schools positively influences various aspects of student development. Integrating SEL into 

different subjects effectively enhances students’ social-emotional skills, such as empathy, self-

awareness, self-management, social awareness, relationship skills, and responsible decision-making. 

Moreover, SEL contributes significantly to improving academic achievement, critical thinking skills, and 

students’ collaboration abilities. Several studies also emphasized the importance of adopting a holistic 

approach to SEL implementation, involving multiple stakeholders (teachers, parents, and the broader 

community), as well as the necessity of comprehensive assessments to measure the success and 

effectiveness of SEL programs. 

Nonetheless, some studies reported difficulties in implementing SEL consistently across different 

school environments, particularly in rural or under-resourced contexts. This suggests a need for 

differentiated approaches tailored to the unique challenges of specific school settings. 
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Discussion 

The implementation of Social-Emotional Learning (SEL) in elementary schools has shown 

significant development in response to the need for a more holistic and comprehensive education. 

Based on a literature review, it was identified that the implementation of SEL has been integrated into 

various subjects in elementary schools such as Indonesian Language, Mathematics, Science, Islamic 

Education (PAI), and Physical Education (PJOK) through various models and approaches. Nuraeni et 

al. (2023) emphasized that the integration of SEL into the elementary school learning process has 

proven effective in supporting the development of students’ social-emotional skills, which are essential 

foundations for academic and non-academic growth. This is in line with the findings of Asdhar & 

Yoenanto (2024) who through their literature review revealed that socio-emotional-based learning has a 

positive impact on the academic achievements of elementary students across various subjects. The 

integration of SEL into the elementary curriculum is not merely an additional program but becomes an 

integral part of the learning process that supports the holistic development of students. Mulyani et al. 

(2024) further added that the effectiveness of SEL can be enhanced through the integration of local 

wisdom values into the curriculum, highlighting the importance of contextualizing SEL programs 

according to the culture and local values of Indonesian society. These findings support the Merdeka 

Curriculum’s emphasis on character education, student-centered learning, and contextualized content 

that reflects local wisdom. SEL aligns with the curriculum’s goals to foster independence, 

collaboration, and creativity (Lestyono et al., 2024; Tarofil et al., 2024). 

The models and approaches to SEL implementation in elementary schools show diversity, 

tailored to the specific context and needs of educational institutions. Khilmiyah (2013) developed a 

model of Islamic Education (PAI) learning with an SEL approach aimed holistically at strengthening 

students' character and noble morals, demonstrating that SEL can be integrated with religious values 

to support character formation. Tyas et al. (2024) identified patterns of SEL application in 

Mathematics learning through collaborative activities and problem-solving tasks, providing 

opportunities for students to develop social-emotional skills while mastering mathematical concepts. 

Putri et al. (2024) in their research, integrated the TARL-SEL approach with a Problem-Based Learning 

(PBL) model in Science education, not only enhancing learning outcomes but also developing students' 

critical thinking and social-emotional skills. This variety of models and approaches demonstrates the 

flexibility of SEL, which can be adapted to the characteristics of subjects and students' specific needs. 

Contextual and integrated approaches to SEL implementation have proven more effective than 

standalone programs, as emphasized by Widiastuti (2022) in her study on SEL implementation and 

assessment in the education domain. However, these implementations also highlight challenges in 

ensuring fidelity and consistency across schools, which depend heavily on teacher readiness and 

institutional support. 

The role of teachers is a crucial factor in the successful implementation of SEL in elementary 

schools. Sukarno et al. (2022) through their research, found that teacher training programs 

significantly improve the understanding and ability of elementary school teachers to implement social-

emotional learning. Syamsuddin et al. (2017) emphasized the importance of a "mental revolution" for 

teachers, especially Islamic Education teachers, in implementing SEL to strengthen students' 

character, showing that mindset change and capacity building are prerequisites for successful SEL 

programs. Teachers not only act as facilitators of learning but also serve as role models who 

demonstrate the social-emotional skills expected of students. Helaluddin & Alamsyah (2019) underlined 

that the effectiveness of SEL in language learning greatly depends on teachers' ability to integrate 

social-emotional aspects into learning activities. Professional development for teachers in 

implementing SEL must become a priority in efforts to build sustainable SEL programs in elementary 

schools. Adequate system and policy support is also necessary to ensure that teachers receive 

continuous training and mentoring for SEL implementation. Comparisons with international studies 

show similar patterns, where the quality of teacher training is consistently a predictor of SEL success 
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The integration of SEL into specific subjects shows a positive impact on the development of 

social-emotional skills as well as on improving student learning outcomes. Rosmini et al. (2024) found 

that the application of SEL in Indonesian Language learning significantly improved students' social 

skills and academic performance. Fildaniyah et al. (2024) through their literature review, revealed that 

SEL implementation in Science education not only enhanced conceptual understanding but also 

developed students' collaboration skills. Integrating SEL into subject matter allows students to 

simultaneously develop academic and social-emotional skills. Amadea (2024) demonstrated how the 

implementation of the "Bintang Beralih" (Shifting Star) game in PJOK classes effectively shaped 

elementary students' social behavior. The use of enjoyable and interactive learning strategies like 

games has been proven effective in facilitating the development of students’ social-emotional skills. 

Kismiati (2020) developed an SEL-based evaluation media called "Hearsmon" in Science learning, 

which was not only effective in improving learning outcomes but also in developing students' social-

emotional skills. Nonetheless, further research is needed to determine long-term impacts and the 

scalability of these approaches across diverse Indonesian regions. 

The implementation of SEL has shown significant effectiveness in preventing negative behaviors 

in elementary school environments. Larasanti & Radiana (2024) revealed that SEL programs are effective 

in reducing incidents of violence in schools and in fostering a positive school climate. Tsary et al. 

(2024) demonstrated how implementing SEL in Science lessons can effectively prevent bullying 

behavior in schools. Mulyani et al. (2024) found that integrating SEL theories with local wisdom values 

is an effective strategy to prevent bullying in elementary schools. These findings affirm the strategic 

role of SEL in creating a safe and supportive learning environment for all students. Rahayuningsih 

(2024) in her analysis of the social-emotional development of second-grade students, found that SEL 

programs significantly enhance students' social interaction skills and prosocial behavior with peers. 

Developing social-emotional skills through SEL provides students with the necessary tools to manage 

conflicts constructively and build positive relationships with their peers. However, the variation in 

implementation fidelity and community involvement across studies calls for more standardized yet 

adaptable frameworks. 

Assessment is a critical component of SEL implementation to ensure program effectiveness and 

identify areas for development. Widiastuti (2022) emphasized the importance of appropriate 

assessment instruments to measure the success of SEL implementation in education. Putri et al. 

(2024) developed a comprehensive assessment framework covering academic, communication, and 

social-emotional learning aspects for children. Comprehensive assessment focuses not only on 

outcomes but also considers the developmental process of students' social-emotional skills. Boeriswati 

(2024) stressed the importance of a holistic approach in implementing and evaluating social-emotional 

aspects in learning. The challenges in SEL assessment lie in the complexity of social-emotional skills, 

which are multidimensional and contextual. Developing valid and reliable assessment instruments to 

measure students' social-emotional skill development is an urgent need for effective SEL 

implementation. Continuous formative assessments are necessary to monitor student development 

and make adjustments to SEL program implementation. International benchmarks, such as those from 

CASEL and OECD, could be adapted to strengthen Indonesia’s SEL assessment practices. 

Implementing SEL in the context of Indonesian education requires adaptations that take into 

account the cultural diversity and social characteristics of Indonesian society. Mulyani et al. (2024) 

highlighted the importance of integrating local wisdom values into SEL programs to prevent bullying in 

elementary schools. Nuraeni et al. (2023) emphasized that the effectiveness of SEL integration into 

elementary education is heavily influenced by local cultural and social contexts. Adapting SEL 

programs to local wisdom values becomes an effective strategy to ensure relevance and acceptance 

within the Indonesian educational context. Sukarno et al. (2022) identified that teacher training 

programs that build teachers' capacity to implement SEL must consider the specific characteristics and 

needs of elementary schools in Indonesia. Contextualizing SEL programs not only in content but also 
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in pedagogical approaches used, considering the diverse backgrounds of students and the varying 

conditions of schools across Indonesia, is essential. 

The implications of the literature review findings for educational practices in Indonesia point to 

the importance of systematic and contextual approaches in implementing SEL in elementary schools. 

Developing SEL implementation models that integrate local wisdom values, as demonstrated by 

Mulyani et al. (2024) can serve as references for developing SEL programs relevant to the Indonesian 

educational context. Khilmiyah (2013) through her model of Islamic Education learning with an SEL 

approach, provides a concrete example of how religious values can be integrated with SEL principles 

to strengthen students' character and noble morals. Developing teachers’ capacity for SEL 

implementation, as emphasized by Sukarno et al. (2022) must become a priority to ensure the 

effectiveness of SEL programs on the ground. Integrating SEL into various subjects, as demonstrated 

by Fildaniyah et al. 2024) showcases the flexibility of SEL that can be adapted across different 

learning contexts. Developing comprehensive assessments to measure students’ social-emotional skill 

development, as outlined by Widiastuti (2022) is crucial for further advancement. This is in line with 

the Merdeka Curriculum’s vision of flexible, student-centered education rooted in local values and 

diversity. 

 

CONCLUSION 

The results indicate that the implementation of Social-Emotional Learning (SEL) in elementary 

schools has a positive impact on students' social-emotional and academic development. The 

integration of SEL across various subjects has been proven to enhance skills such as empathy, self-

management, and collaboration, as well as contribute to the prevention of negative behaviors in 

schools. The success of SEL implementation heavily depends on the role of teachers, the use of 

contextual approaches, and the involvement of multiple stakeholders, including parents and the 

broader community. The main challenges in implementing SEL at the elementary level include the lack 

of practical guidelines, limited teacher competencies, and the need for valid and reliable assessment 

tools. Therefore, a more systematic approach and supportive policies are essential to ensure the 

effective application of SEL programs in elementary schools. The development of SEL programs should 

take into account the integration of local wisdom values and adopt approaches that are tailored to the 

characteristics of students and the school environment. In addition, continuous professional 

development and training for teachers are crucial to enable them to optimally implement SEL within 

the learning process. 

However, this literature review has several limitations. It primarily focused on national 

(Indonesian) studies, which may limit generalizability to broader international contexts. Additionally, 

the review did not conduct a formal assessment of methodological quality for each included study, 

which may influence the reliability of the synthesized findings. Future research should explore the 

long-term impacts of SEL integration in elementary education, examine effective strategies for teacher 

training, and develop culturally appropriate assessment tools for evaluating SEL outcomes. 

Comparative studies involving different countries and educational systems are also recommended to 

enrich the understanding of SEL implementation across diverse contexts. 
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