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Abstract
Keywords This study explores the implementation of ethnopedagogy through the traditional “Manten
Ethnopedagogy Tebu” dance as a medium for character education in elementary schools. Inspired by the
Manten Tebu Dance local ritual “Buka Giling” from PG Lestari in Patianrowo, Nganjuk, the “Manten Tebu” dance
Character Education represents cultural values deeply rooted in the local community’s traditions. Using a
Local Wisdom qualitative descriptive approach with ethnographic methods, the research involved 30
Elementary School elementary students, 5 teachers, and 3 cultural experts. Data were collected through

participatory observation, in-depth interviews, and document analysis over a period of six
Article History months. The study reveals that the dance serves not only as a cultural expression but also
Received 2025-03-09 as an effective learning tool for internalizing character values such as religiosity, discipline,
Accepted 2025-04-28 cooperation, mutual assistance (gotong royong), and responsibility. These values are

reflected in the symbolic movements of the dance and the collaborative learning process.
Copyright © 2025 by Author(s). Students actively engage with the dance, developing a deeper understanding of their
This is an open access article cultural identity. Furthermore, the integration of local wisdom into the curriculum supports
under the CC BY-SA license. the preservation of cultural heritage amidst the challenges of globalization. The findings
suggest that ethnopedagogy can be a powerful approach to strengthening character
education while maintaining the relevance of traditional values in modern educational
contexts. Practical implications for educators include incorporating local cultural
expressions into the curriculum to enhance character development and cultural awareness.

Ethnopedagogy is an educational approach that emphasizes the integration of local wisdom as a
primary learning resource within the instructional process. It allows students to connect ancestral
values with their present-day lives, creating more meaningful and contextually relevant learning
experiences. According to Suprapto et al. (2024), ethnopedagogy offers a culturally-based educational
concept that centers on local wisdom as a foundation for learning. By incorporating ethnopedagogical
principles into teaching, educators can infuse local cultural elements into the curriculum, teaching
methods, and classroom activities (Sakti et al., 2024). This not only enhances students’ understanding
of cultural heritage but also supports character development through contextual education. Local
wisdom-based learning has been shown to be effective in shaping students’ values and behaviors
(Aura et al., 2023).

Despite its potential, the integration of ethnopedagogy in elementary education remains limited.
One major barrier is the lack of understanding and readiness among teachers to integrate local culture
into teaching practices (Moore et al., 2021). Many educators are unfamiliar with the concept or have
not received adequate training on how to implement it effectively. As a result, the application of
ethnopedagogy often remains theoretical and fails to translate into practical classroom strategies. The
gap between theory and practice creates challenges in utilizing ethnopedagogical approaches for
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tangible educational outcomes. Moreover, without institutional support, educators may struggle to
access resources that enable culturally grounded instruction (Kumi-Yeboah & Amponsah, 2023).

Ethnopedagogy can be developed in teaching through four guiding principles: it must align with
students’ developmental stages, fulfill required competencies, offer flexibility in its form and timing,
and provide national relevance in addressing global challenges (Rakowska & de Juana-Espinosa,
2021). These principles make it a suitable model for primary education, where character building and
contextual learning are essential. By embedding these values into daily lessons, teachers can foster a
strong foundation for students’ moral and social development. Furthermore, such principles ensure
that learning remains dynamic and adaptable to real-life situations. The emphasis on cultural
relevance helps students feel a deeper sense of identity and belonging. As such, ethnopedagogy
serves both educational and cultural preservation purposes (Sakti et al., 2024).

Patianrowo District in Nganjuk Regency offers rich potential for the application of
ethnopedagogy due to its local traditions and economic contributions. The district is home to Lestari
Sugar Factory (PG Lestari), located in Ngrombot Village, which holds an annual cultural tradition
known as "Buka Giling," a ceremonial opening of the sugar milling season. This tradition has been
passed down since the colonial era and continues to play a significant cultural role in the community
(Burt, 2021). The event symbolizes gratitude and hope for a prosperous harvest and smooth milling
process. One of the key rituals in Buka Giling is the Manten Tebu ceremony, where two selected
sugarcane stalks are symbolically married and offered at the mill. This sacred ritual reflects local
spiritual beliefs and respect for nature’s abundance.

The Manten Tebu tradition serves as a rich source of cultural learning that can be transformed
into educational content. In this study, the researcher aims to integrate this local wisdom into school
learning through a creative dance performance titled "Manten Tebu.” The dance was choreographed
collaboratively by a teacher at SDN 2 Ngrombot and a local dance studio, combining cultural
expression with educational goals. Dance, as an art form, is a powerful medium to convey
philosophical meanings, social values, and symbolic traditions to students (Peng, 2024). Through
structured movements and storytelling, students can engage with cultural content in a lively and
memorable way. The symbolic essence of the Manten Tebu dance can serve as a gateway for
character education in primary schools.

Character education through dance offers a holistic and interactive approach to learning,
emphasizing emotional, social, and ethical development. The Manten Tebu dance, when performed by
students, instills values such as cooperation, responsibility, and respect for heritage. This method
aligns with the ethnopedagogical principle that education should be both locally grounded and
personally meaningful (Sakti et al., 2024). In dance learning, five main aspects contribute to student
development: it must be interactive, inspirational, enjoyable, challenging, and motivational (Mao,
2021). These characteristics encourage student participation and creativity while supporting personal
growth. The engaging nature of dance also enhances students’ cognitive and motor skills, making it
an effective medium for integrated learning.

Moreover, incorporating cultural arts into the curriculum addresses multiple educational
objectives simultaneously. Students not only develop their artistic abilities but also gain a deeper
understanding of cultural identity and collective memory. This approach reinforces the importance of
local heritage amidst the increasing influence of globalization. By aligning cultural expressions with
educational content, schools contribute to both national identity formation and local culture
preservation (Solihin, Rachmadyanti, et al., 2024). Such efforts ensure that traditional knowledge
remains alive and relevant to younger generations. It also enables students to connect with their
community’s history and values on a personal level.

This study aims to explore the use of the Manten Tebu dance as an ethnopedagogical tool to
enhance character education in elementary schools. The integration of cultural traditions into
classroom learning offers a meaningful and context-based approach to student development. By
embedding local wisdom into educational practices, ethnopedagogy strengthens students’ character
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while preserving cultural heritage. The research will examine the effectiveness of dance in conveying
core character values and the ways in which students’ cultural identity and social skills are developed
through participation. This study contributes to the growing discourse on the relevance of
ethnopedagogy in modern education. It also highlights the potential of arts-based learning as a
transformative medium in character building. The findings aim to inspire more educators to utilize
local cultural practices in teaching, especially at the primary level.

This study employed a descriptive qualitative approach with an ethnographic method to analyze
the symbolic meaning of the Manten Tebu dance movements within the framework of
ethnopedagogical education. The ethnographic approach was chosen to enable an in-depth
exploration of cultural meanings and community values embedded in the traditional dance, specifically
from the perspective of the local society. The aim was to understand how cultural expressions,
particularly those related to the Manten Tebu ritual, can be transformed into meaningful learning
experiences in elementary education. The study focused on capturing the lived experiences,
interpretations, and educational values conveyed through dance practices. The context-rich nature of
ethnography allows for a comprehensive understanding of how cultural elements function within the
school environment and contribute to character education. This approach was essential in revealing
the cultural, symbolic, and pedagogical layers embedded in the dance.

The research subjects included 30 elementary school students (ages 10-12), 5 teachers, and 3
cultural practitioners. These participants were selected based on their involvement with the Manten
Tebu dance either as practitioners, educators, or learners. Gender distribution was balanced, with 15
male and 15 female students. Data were collected through several techniques: participant observation
was used to directly observe and document the implementation of the Manten Tebu dance, capturing
gestures, rituals, and student engagement. In-depth interviews were conducted with key informants,
including dancers, dance instructors, and local cultural experts, to explore their insights on the
symbolic meaning of each movement and its relevance to character education. Document analysis was
also conducted, examining written sources on traditional Javanese dance, instructional materials, and
video recordings of the Manten Tebu performance to better understand the dance’s choreographic
structure and historical context. The triangulation of data from multiple sources ensured the validity
and richness of the findings.

Data analysis was conducted using thematic analysis to identify key patterns and themes in the
participants' responses and observations. Thematic analysis allowed for the organization of data into
meaningful categories that reflect the cultural and educational significance of the Manten Tebu dance.
Constant comparison was used to refine and adjust these themes based on emerging data, ensuring a
deep understanding of how the dance contributes to character education. The findings were cross-
checked across different data sources to ensure validity and reliability. The study took place over a
period of six months, with data collection occurring in phases to allow for detailed observation and in-
depth interviews. Altogether, this methodological framework provided a robust foundation for
interpreting the educational implications of local cultural practices within an ethnopedagogical
paradigm.

Results

The dance named "Manten Tebu" is inspired by the local ritual tradition known as "Buka Giling,"
which is conducted annually at PG Lestari to mark the commencement of the sugarcane milling
season. This ritual symbolizes the hope for a bountiful sugar production that benefits the community.
By naming the dance "Manten Tebu," it is anticipated that this ritual will remain recognized and
preserved as an enduring local cultural heritage.
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The movements in the "Manten Tebu" dance are derived from observations of the Buka Giling
activities at PG Lestari, incorporating daily operational tasks within the factory to enrich the dance's
content, which has a duration of approximately seven minutes. The dance focuses on exploring
children's worlds as the subjects of the dance. The accompanying musical arrangement is tailored to
the dance's theme, incorporating sounds commonly heard in the PG Lestari environment, while
blending traditional musical elements to maintain the essence of local cultural ethnopedagogy. In this
study, data obtained from interviews with dance instructors, teachers, and students were analyzed to
interpret the symbolic meanings of the movements within the context of ethnopedagogical education.
Table 1. Description and Philosophical Meaning of Movements in the "Manten Tebu" Dance

Description

Philosophy

Initiating every activity with
a prayer seeking protection
from the Creator.

Emphasizes the importance
of spirituality and gratitude
before undertaking any task.

Depicting the transportation
of sugarcane during the
milling process.

Reflects the hard work and
dedication involved in
sugarcane farming and
processing.

Illustrating the act of
inserting sugarcane into the
milling machine to be
processed into sugar.

Symbolizes transformation
and the value of
perseverance leading to
fruitful outcomes.

Expressing children's joy in
witnessing performances

during the Buka Giling event.

Highlights the communal
spirit and the role of cultural
festivities in bringing people
together.

Representing children's
playful interactions, using
sugarcane stalks as play

props.

Showcases creativity and the
innocence of childhood,
integrating cultural elements
into play.
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Portraying the "Manten Serves as a homage to
Tebu" procession cultural rituals, preserving
traditionally performed and honoring ancestral
during Buka Giling. traditions.

The analysis reveals four primary character education values embedded in the learning of the
"Manten Tebu" dance: religiosity, discipline, cooperation, mutual assistance, and responsibility. These
values are detailed in the following table 2.

Table 2. Character Education Values Reflected in the "Manten Tebu" Dance Learning Process

Character Description

Value

Religiosity Students develop the habit of praying before and after activities, fostering a sense
of spirituality and mindfulness.

Discipline Students are required to attend rehearsals punctually, learn movements diligently,
and practice earnestly to perform the dance proficiently.

Cooperation The dance necessitates synchronized movements, encouraging students to work
collaboratively to achieve harmony.

Mutual Students voluntarily assist peers who have not yet mastered the movements,

Assistance demonstrating empathy and solidarity.

Responsibility Students take ownership of their roles in the dance, ensuring they perform their
parts correctly and contribute to the group's overall performance.

The findings indicate that participation in the "Manten Tebu" dance fosters increased religiosity,
discipline, cooperation, mutual assistance, and a sense of responsibility among students. Religiosity is
evident as students habitually pray before and after rehearsals. Discipline is reflected in structured
and repetitive practice sessions where students learn to value time, follow instructions meticulously,
and commit to the rehearsal process. Values such as cooperation, mutual assistance, and
responsibility are enhanced as students collaborate to synchronize their movements, support each
other in mastering the dance, and fulfill their individual roles diligently. Additionally, students develop
a greater appreciation for and contribution to the preservation of local culture, making them less
susceptible to the homogenizing effects of globalization. This educational process not only imparts
dance skills but also cultivates strong character traits within the students.

Based on the analysis of these character values, students' experiences in learning the "Manten
Tebu" dance contribute significantly to character strengthening. Student enthusiasm also plays a
crucial role in the internalization of these values. Religious character in elementary students refers to
the embodiment of spiritual and moral values in daily behavior, aligning with their faith teachings. This
includes belief in the Almighty, consistent religious practices, and the application of virtues such as
honesty, patience, and compassion. The aim is to instill a robust moral and spiritual foundation from
an early age, fostering individuals who are ethically upright and socially responsible.

Discipline in elementary students pertains to orderly behavior and adherence to established
rules within the school environment. This encompasses compliance with schedules, classroom norms,
and school regulations, aiming to create a conducive and effective learning atmosphere. Discipline
aids students in developing self-control, responsibility, and positive habits that support their
educational journey and character formation. In dance practice, discipline contributes to the success
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of the performance by fostering regular training habits. Through discipline, students learn to respect
time, follow directions earnestly, and commit to delivering their best in every performance.

Cooperation reflects an individual's attitude and behavior in engaging with others to achieve
common goals. This attitude demonstrates the ability to contribute, respect others' opinions, and
complete tasks collectively. In elementary students, this is observed through active participation in
activities, mutual assistance in task completion, valuing others' perspectives, showing tolerance for
differences, and equitably sharing responsibilities. Mutual assistance among elementary students
involves voluntary and collective efforts to complete tasks or activities to achieve shared objectives.
This attitude embodies values such as helpfulness, solidarity, empathy, and responsibility. Through
mutual assistance, students learn to appreciate diversity, enhance social skills, and strengthen
interpersonal relationships within the school community. Instilling this character early on is expected
to shape individuals who are considerate of others and capable of collaboration in societal life.

Responsibility entails an individual's awareness in fulfilling duties and obligations earnestly, both
towards oneself and others. In elementary students, this is evident when they complete tasks without
constant reminders, maintain entrusted responsibilities, adhere to agreed-upon group or school rules,
uphold their respective roles, and

Discussion

The integration of local cultural wisdom through the “Manten Tebu” dance has proven to be an
effective ethnopedagogical approach in strengthening character education in elementary schools.
Ethnopedagogy emphasizes the use of local cultural knowledge and practices as a source of learning
(Sakti et al., 2024). This study found that by incorporating the traditional ritual of Buka Giling into a
creative dance format, students gained a deeper appreciation of their local heritage. The dance
becomes not only a performance but also a meaningful educational medium. Through this, students
are not only learning about culture but also internalizing values inherent within the tradition. This
aligns with Patras et al. (2023), who found that cultural-based learning promotes stronger connections
between character values and students’ real-life experiences.

The values identified in the “Manten Tebu” dance are religiosity, discipline, cooperation, mutual
assistance (gotong royong), and responsibility. These character values emerged naturally as students
engaged in the process of learning and performing the dance. For instance, the value of religiosity is
reinforced by beginning every activity with prayer, reflecting a deep spiritual connection to the ritual
origin of the dance (Appelros, 2024). Through this practice, students develop a routine of mindfulness
and reverence before engaging in collective activities. This is consistent with theory of character
education, which includes moral knowing, moral feeling, and moral action as core components. The
prayer ritual forms part of moral action, helping students internalize and practice spiritual values in a
meaningful way.

Discipline is instilled through the structured training process, where students must arrive on
time, pay attention, and practice repeatedly. This mirrors findings by Olivo (2021), who observed that
consistent rehearsal routines improve not just technical skills but also reinforce responsibility and time
management. Students are expected to follow the choreography carefully, maintain posture, and
respect instructions from the teacher or dance trainer. Such behaviors are key to developing personal
discipline and respect for authority. Furthermore, participation in an artistic group demands
commitment, as students cannot abandon their roles midway. Thus, learning the dance becomes a
transformative experience that strengthens the students’ internal values alongside their artistic
expression.

Cooperation is essential in the performance of the “"Manten Tebu” dance, as the choreography
involves synchronization and group coordination. Students must work together harmoniously to
present the dance successfully. As Rebrikova (2023) explained, cooperation in elementary students
manifests through active participation, sharing responsibilities, and respecting others’ opinions. In this
context, the dance becomes a training ground for teamwork, where students support each other to
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master complex movements. Peer collaboration, such as helping others during practice, naturally
nurtures a spirit of togetherness. These interactions contribute to the formation of strong
interpersonal relationships among students, which are crucial for their social-emotional development.

Mutual assistance or gotong royong is a distinctive value embedded in Indonesian culture and
reflected strongly in this dance. The tradition of students helping their peers voluntarily demonstrates
the internalization of this cultural value. This finding supports the idea by Solihin et al. (2024), who
argued that early exposure to gotong royong fosters empathy, solidarity, and collective responsibility.
During rehearsals, students often share tasks such as preparing props or correcting each other’s
movements without being instructed. This initiative-taking reflects the development of leadership and
collaboration skills from a young age. Moreover, mutual assistance cultivates an inclusive environment
where students feel supported and valued, reinforcing their confidence and motivation to contribute.

Responsibility is developed as students are given roles in the dance and are expected to fulffill
them to the best of their abilities (Palomique, 2023). In this case, responsibility means more than just
personal accountability; it involves commitment to the group’s success. As emphasized by Motz et al.
(2021), responsible students complete tasks without reminders, manage their time, and show
persistence. In “Manten Tebu,” students understand that forgetting their movements or being late to
practice will affect the whole group’s performance. Therefore, they take ownership of their learning
process. This sense of ownership builds resilience and pride in their cultural identity and
achievements.

The study also found that integrating local culture in education makes students more connected
to their roots. Cultural awareness among students was heightened as they began to see the dance not
merely as performance art but as a reflection of their ancestors’ values. This supports the findings of
Anderson & Bigby (2021), who highlighted that performing arts can enhance creativity, initiative, and
a sense of belonging. When children understand the symbolic meaning behind each movement, such
as sugarcane as a metaphor for life and prosperity, they internalize those lessons deeply. As a result,
learning becomes more than academic it becomes personal and transformative. The dance allows
students to appreciate heritage while building character aligned with national identity.

The process of learning through dance also aligns with the constructivist learning theories
proposed by Piaget and Vygotsky. Piaget (1952) emphasized that children construct knowledge
through experiences, while Vygotsky (1978) underlined the role of social interaction in learning. In the
context of “Manten Tebu,” students learn through both personal engagement and collaborative
interaction. They observe, imitate, practice, and refine their skills, mirroring Bandura (1997) which
suggests that learning is shaped by observing and modeling others. Through dance, students learn by
doing, which strengthens cognitive, emotional, and behavioral development. Thus, the dance
functions not just as a cultural exercise, but as a holistic educational strategy.

The Indonesian government emphasizes character education rooted in local and national
culture, as stated in the Ministry of Education and Culture’s Strategic Plan 2020—-2024. The “Manten
Tebu” dance supports this policy by integrating local traditions into formal education. As Komara et al.
(2021) noted, character education should engage moral knowledge, feelings, and actions, especially
at the primary level. The dance experience satisfies these dimensions through its spiritual grounding,
social collaboration, and physical embodiment of values. Such programs are essential in preserving
cultural identity while addressing educational goals (Suryanti et al., 2021). When students are taught
to appreciate their heritage, they are more likely to carry those values into adulthood.

In conclusion, the “Manten Tebu” dance offers a culturally grounded model of character
education that aligns with national priorities and educational theory. It nurtures values of religiosity,
discipline, cooperation, mutual assistance, and responsibility in a meaningful and engaging way.
Students not only develop character but also strengthen their cultural identity and appreciation for
local wisdom. Ethnopedagogy, therefore, proves to be a powerful tool in modern education when
implemented contextually and creatively. Future efforts should focus on expanding such models to
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other cultural practices across Indonesia. This will not only enrich education but also preserve the
nation's diverse cultural heritage for generations to come.

This study explored the integration of local cultural values through the “Manten Tebu” dance as
a medium for ethnopedagogical learning in elementary schools. The findings demonstrate that
incorporating this traditional dance rooted in the Buka Giling ritual can significantly foster key
character values such as religiosity, discipline, cooperation, mutual assistance (gotong royong), and
responsibility among students. Through movement, symbolism, and shared cultural experiences,
students are not only exposed to artistic expression but also to the internalization of moral values and
social norms relevant to their everyday lives. By aligning local wisdom with pedagogical principles, this
research contributes to the broader discourse on culturally responsive education and character
development in early education settings. However, this study was limited in scope, focusing only on
one specific cultural tradition within a single elementary school context, and may not fully represent
other cultural expressions or educational environments. Therefore, caution should be exercised when
generalizing the findings to broader educational settings or different cultural contexts.

Based on the outcomes of this study, the researchers recommend the wider implementation of
ethnopedagogical practices across various regions by exploring other forms of local traditions and
integrating them meaningfully into classroom instruction. Future studies should aim to include more
diverse samples, covering different regions and cultural contexts, to build a more comprehensive
understanding of the impact of local wisdom on character education. It is also suggested that further
research investigates the long-term effects of culturally-based character education, particularly in
shaping students' attitudes, academic performance, and social-emotional development. Collaboration
between educators, cultural practitioners, and local communities is essential to ensure that the
integration of local traditions remains authentic and pedagogically sound. Moreover, teacher training
programs should incorporate modules on ethnopedagogy to equip educators with the necessary skills
and cultural sensitivity to design and deliver such content effectively. Lastly, researchers are
encouraged to develop practical learning models and curriculum guides that systematically incorporate
local wisdom as a foundation for holistic and contextual education.
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