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Abstract 
This study aimed to examine the effectiveness of the SQ3R learning model on students’ 
cognitive learning outcomes in Islamic Religious Education (IRE) for seventh-grade 
students at SMP Negeri 1 Bandar Lampung. A quasi-experimental method with a posttest-
only control group design was employed. The sample comprised two randomly selected 
classes: an experimental group (N = 32) taught using the SQ3R model and a control group 
(N = 32) taught using conventional methods. Data were collected through a validated and 
reliable multiple-choice posttest assessing cognitive domains of understanding (C2), 
analyzing (C4), and evaluating (C6). Data analysis included normality testing (Kolmogorov-
Smirnov), homogeneity of variance (Levene’s test), independent samples t-test, and effect 
size calculation (Cohen’s d). Results revealed a statistically significant difference between 
groups (t(62) = 2.71, p = 0.009), with the experimental group achieving a higher mean 
score (M = 79.15, SD = 6.10) compared to the control group (M = 73.20, SD = 7.30). The 
effect size (Cohen’s d = 0.88) indicated a large effect. These findings confirm that the 
SQ3R model significantly enhances students’ cognitive learning outcomes, particularly in 
higher-order thinking skills. The study supports implementing the SQ3R learning strategy 
as a practical approach to improve academic performance in Islamic Religious Education. 

 
 

INTRODUCTION 
Education plays a central role in shaping high-quality human resources across cognitive, 

affective, and psychomotor domains (AlMubarok & Budiman Mustofa, 2025; Faiz, 2023; Pusvitasari, 

2021; Safitri, 2023; Siregar et al., 2024). In formal education, student learning outcomes are often 

regarded as key indicators of instructional effectiveness (Engin et al., 2024; Marsya Nada et al., 2024; 

Ningtiyas & Surjanti, 2021; Yandi et al., 2023; Zahroh & Hilmiyati, 2024). These outcomes are 

typically understood to encompass three interrelated domains: cognitive, affective, and psychomotor, 

all of which develop through structured, intentional, and student-centered learning processes (Dilonia 

et al., 2024; Kadir, 2021; Pasaribu & Sofiyah, 2024; Safari & Aidah, 2024; Agustin et al., 2023). 

Given the centrality of learning outcomes, there is a growing interest in developing effective 

pedagogical models that align with students’ characteristics and promote meaningful learning (Ibrahim 

et al., 2023; Iskandar & Rasmitadila, 2024; Hidayah, 2024; Sunaryati et al., 2024). According to Chan 

et al. (2024), learning outcomes are feedback mechanisms to inform instructional improvement. Sari 

and Anwar (2023) highlight that academic performance and students’ social behaviors contribute to 

these outcomes. In the context of Islamic Religious Education (IRE), the Indonesian Ministry of 

Education and Culture (Permendikbud No. 24 of 2016) outlines that learning outcomes must reflect 

https://creativecommons.org/licenses/by-sa/4.0/
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spiritual attitudes, social attitudes, knowledge acquisition, and skill application (Desania et al., 2020; 

Huseng, 2025; Kamid, 2024; Mahfudz, 2024; Naswiyah, 2023). 

A preliminary study conducted in collaboration with an Islamic Religious Education teacher, Ms. 

Mei Rohaeti, S.Pd.I, at SMP Negeri 1 Bandar Lampung on January 8, 2025, found that students’ 

cognitive learning outcomes in IRE remain below expectations, particularly in the domains of 

understanding (C2), analyzing (C4), and evaluating (C6). Adopting a learning approach that promotes 

deeper comprehension and critical thinking is necessary to address these challenges and enhance 

student achievement. 

A preliminary diagnostic test was administered to 30 students in Grade VII-2 to identify specific 

areas of difficulty. The results showed that while a majority of students were able to answer correctly 

at the remembering (C1), applying (C3), and creating (C5) levels, their performance declined 

significantly on items that required higher-order cognitive skills such as conceptual understanding, 

analysis, and evaluation. These findings underscore the need for a more structured, student-centered 

instructional strategy to support meaningful learning outcomes in IRE. 

One promising pedagogical model is the SQ3R (Survey, Question, Read, Recite, Review) 

learning strategy. Originating from Stahl (2020), the SQ3R model enhances reading comprehension 

and long-term retention by engaging students in active reading and metacognitive reflection. Prior 

studies have demonstrated the model’s effectiveness in various contexts (Dawaghreh & Alzoubi, 2023; 

Fitriani & Komala, 2024; Munir et al., 2023; Sunaryati et al., 2024; Ulin Nuha, 2022). For instance, 

Lestari (2020) reported improved reading comprehension among secondary school students, while 

Tolomei (2022) found gains in social studies outcomes. Therefore, this study aims to address the 

following objectives: 

1. To evaluate the effectiveness of the SQ3R learning model in improving students’ cognitive 

learning outcomes in IRE, specifically at the understanding (C2), analyzing (C4), and evaluating 

(C6) levels. 

2. To determine the comparative advantage of the SQ3R model over conventional teaching methods 

in a junior high school setting. 

By addressing these aims, this study contributes to the growing literature on instructional 

models in religious education and provides empirical evidence for implementing SQ3R in the 

Indonesian curriculum. 

 

METHODS 

This study adopted a quantitative approach using a quasi-experimental design, which is suitable 

for educational settings where random assignment at the individual level is not feasible. The specific 

design employed was the posttest-only control group design, involving two parallel groups: 

experimental and control groups. The study aimed to examine the effect of the SQ3R learning model 

on students’ cognitive learning outcomes in Islamic Religious Education (PAI), explicitly targeting the 

cognitive domains of understanding (C2), analyzing (C4), and evaluating (C6). 

The population consisted of all seventh-grade students at SMP Negeri 1 Bandar Lampung, 

totaling 351 students across 11 classes. The sampling technique used was simple random sampling at 

the class level to ensure equal probability of selection for each class. To ensure fairness and 

transparency, the randomization process was conducted by drawing class names from a container in 

the presence of two independent teachers. As a result, Class VII.6 was assigned to the experimental 

group and received instruction using the SQ3R model, while Class VII.9 was assigned to the control 

group and received conventional teaching. 

The SQ3R model was implemented in five structured stages: 

1. Survey – students previewed the material, including headings, subheadings, introductions, and 

summaries; 

2. Question – students generated guiding questions based on the initial survey and their prior 

knowledge; 
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3. Read – students read the text in detail to identify key ideas and supporting information; 

4. Recite/Recall – students recalled the content without referring to the text, attempting to answer 

their questions; 

5. Review – students consolidated their understanding by summarizing the material in their own 

words. 

This sequence was designed to promote active engagement with the text and foster higher-

order thinking skills, aligning with the study's cognitive targets. The instrument to assess learning 

outcomes was a multiple-choice test with items aligned with the cognitive levels C2, C4, and C6. An 

initial pool of 15 items was developed and validated using the Pearson Product-Moment correlation. 

Seven items met the validity criteria and were retained for the posttest. The instrument's reliability 

was established using Cronbach’s Alpha, yielding a coefficient of 0.681, indicating an acceptable level 

of internal consistency. After the instructional interventions, a posttest was administered to both 

groups. Before hypothesis testing, the data were subjected to assumption tests, including normality 

and homogeneity. An independent samples t-test was then performed to determine whether a 

statistically significant difference existed between the mean scores of the experimental and control 

groups. The findings were used to assess the effectiveness of the SQ3R model in improving students’ 

cognitive performance in Islamic Religious Education. 

. 

RESULTS AND DISCUSSION 

Results 

This study investigated the effectiveness of the SQ3R learning model on students' learning 

outcomes in Islamic Religious Education (IRE). Using appropriate statistical procedures, the data 

analysis included normality, homogeneity, and hypothesis testing. 

Descriptive Statistics 

Before conducting inferential analysis, descriptive statistics were calculated to describe the 

central tendency and variability of the students’ post-test scores. 

 

Table 1. Descriptive Statistics of Post-Test Scores 

Group N Mean Std. Deviation 

SQ3R Model 32 79.15 6.10 

Conventional 32 73.20 7.30 

 

Table 1 presents the descriptive statistics of post-test scores for the experimental group using 

the SQ3R learning model and the control group receiving conventional instruction. The SQ3R group 

achieved a higher mean score (M = 79.15, SD = 6.10) than the control group (M = 73.20, SD = 

7.30). This indicates that students taught with the SQ3R model performed better on the post-test, 

suggesting the model’s effectiveness in enhancing learning outcomes. The relatively small standard 

deviations in both groups reflect consistent student performance within each group. 

Normality Test 

A Kolmogorov-Smirnov test was used to evaluate the normality of post-test scores. The results 

are presented below: 

Table 2. Normality Test (Kolmogorov-Smirnov) 

Group Statistic df Sig. (p-value) 

SQ3R Model 0.120 32 0.200 

Conventional 0.110 32 0.200 

 

The Kolmogorov-Smirnov test results in the Table show that the post-test scores for both the 

SQ3R model group (Statistic = 0.120, p = 0.200) and the conventional group (Statistic = 0.110, p = 

0.200) did not significantly deviate from a normal distribution. The normality assumption is met since 
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the p-values for both groups are greater than 0.05. This indicates that the data are suitable for 

parametric statistical analyses like the independent samples t-test. 

Homogeneity Test 

Levene’s test assessed the equality of variances between the two groups. 

 

Table 3. Levene’s Test for Equality of Variances 

Levene Statistic df1 df2 Sig. (p-value) 

2.352 1 62 0.130 

 

Table 3 shows the results of Levene’s test assessing the equality of variances between the 

SQ3R model group and the conventional group. The Levene statistic is 2.352 with a p-value of 0.130. 

Since the p-value is greater than 0.05, the assumption of homogeneity of variances is satisfied. This 

indicates that the variances of post-test scores between the two groups are equal, justifying 

parametric tests such as the independent samples t-test. 

Hypothesis Test 

To determine the effect of the SQ3R model on learning outcomes, an independent sample t-test 

was conducted. 

Table 4. Independent Samples T-Test 

Group Comparison Mean Difference t df Sig. (p) 

SQ3R vs 

Conventional 
5.95 2.71 62 0.009 

 

The independent samples t-test comparing post-test scores between the SQ3R model group 

and the conventional group revealed a mean difference of 5.95. The t-value was 2.71 with 62 degrees 

of freedom, and the p-value was 0.009. Since the p-value is less than 0.05, the difference is 

statistically significant. This indicates that the SQ3R learning model had a positive and significant 

effect on students' learning outcomes compared to conventional instruction. 

 

Table 4. Independent Samples T-Test 

Group Comparison N Mean Std. Dev. Mean Difference Pooled SD Cohen's d Interpreting the 
Effects 

SQ3R Model 32 79.15 6.10     
Conventional 32 73.20 7.30 5.95 6.73 0.88 Large Effect 

 

The table compares two groups of students: those taught using the SQ3R learning model (N = 

32) and those taught with conventional methods (N = 32). The SQ3R group achieved a higher mean 

post-test score (M = 79.15, SD = 6.10) than the conventional group (M = 73.20, SD = 7.30). The 

mean difference 5.95 indicates that students instructed through the SQ3R model performed better on 

the post-test than those in the conventional group. The pooled standard deviation (SD = 6.73) was 

used to calculate Cohen’s d, resulting in an effect size of 0.88. 

A Cohen’s d value of 0.88 is interpreted as a large effect according to Cohen’s conventions, 

suggesting that the difference in learning outcomes between the two groups is statistically significant 

and practically meaningful. This substantial effect size confirms that the implementation of the SQ3R 

learning model has a robust and positive impact on students’ academic performance in Islamic 

Religious Education. These results support the effectiveness of the SQ3R strategy as an instructional 

approach, highlighting its value in enhancing students’ comprehension and retention through 

systematic reading techniques, thereby contributing significantly to improved educational outcomes in 

the subject matter. 
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Discussion 

As presented in Table 3, the independent samples t-test results revealed a p-value of 0.009, 

notably below the conventional alpha level of 0.05. This statistical evidence demonstrates a significant 

difference in post-test scores between students instructed through the SQ3R learning model and 

those taught using conventional teaching methods. The observed difference strongly suggests that 

the SQ3R model effectively enhances students’ cognitive learning outcomes in Islamic Religious 

Education (IRE), particularly in the cognitive domains of understanding (C2), analyzing (C4), and 

evaluating (C6). This study deliberately targeted these cognitive levels to evaluate higher-order 

thinking skills development. 

In addition to statistical significance, the practical impact of the SQ3R model was quantified 

using Cohen’s d, which yielded an effect size of 0.88. According to Cohen’s guidelines, this represents 

a large effect, indicating that the observed improvements in learning outcomes are statistically 

significant and substantively meaningful in an educational context. This large effect size underscores 

the SQ3R model’s robust capacity to enhance students’ comprehension and analytical abilities beyond 

conventional instructional methods. 

These findings are consistent with and extend previous empirical research on SQ3R’s efficacy. 

For instance, Oktafikrani (2022) documented significant improvements in students’ reading 

comprehension after applying the SQ3R strategy. Similarly, the current study found that students 

exhibited marked improvements in identifying main ideas, retrieving explicit details, and interpreting 

implied meanings within the texts they engaged with. This corroborates extant literature highlighting 

SQ3R as an effective instructional model to facilitate cognitive processing and comprehension across 

diverse student populations and subject areas (Jairam et al., 2014; Tadlock, 1978). 

Notably, McCormick and Cooper (1991) demonstrated that SQ3R significantly improves literal 

comprehension among secondary students with learning disabilities, indicating the model’s broad 

applicability and potential for inclusion. Furthermore, Fadilah and Prastiti (2020) emphasized the role 

of SQ3R in fostering metacognitive awareness during the learning process, which aligns with the 

theoretical underpinnings of active learning and self-regulation. This aligns with similar positive 

outcomes reported by Larasati et al. (2018), Jannah (2018), and Fahmawati et al. (2018), who linked 

the use of SQ3R to improvements in students’ reading comprehension and critical thinking abilities 

through its structured approach. 

A plausible explanation for these findings is grounded in the structured and sequential nature of 

the SQ3R model, comprising the stages of Survey, Question, Read, Recite, and Review. This 

systematic process encourages learners to engage actively and cognitively with the material, 

promoting deeper processing, enhanced comprehension, and improved retention (Khafidhoh et al., 

2023; Saputra & Haddar, 2024). Recent empirical investigations further support this rationale. Jalil 

(2024), for example, reported substantial gains in reading comprehension among eighth-grade 

students who employed the SQ3R method. Likewise, Sudarsono and Astutik (2024) documented 

measurable improvements in reading proficiency following the integration of SQ3R. Furthermore, 

Sulastri and Suhandoko (2024) highlighted the positive impact of SQ3R on elementary students’ 

reading comprehension, underscoring the strategy’s ability to structure learning effectively. In 

addition, Fong and Hoon (2020) proposed a conceptual framework that integrates SQ3R within a 

flipped classroom model, illustrating the method’s adaptability and sustained efficacy across diverse 

educational contexts. 

Beyond cognitive gains, this study also observed a reduction in the frequency of student errors, 

which may be attributable to the model’s emphasis on self-monitoring and reflective learning 

practices. Doviani et al. (2025) argue that SQ3R facilitates active meaning construction and enhances 

metacognitive awareness, thus enabling learners to monitor their understanding and regulate their 

learning more effectively. However, it is important to acknowledge certain limitations of the present 

study. Specifically, it did not assess the long-term retention of learning outcomes or examine 

motivational factors that may influence student engagement with the SQ3R strategy. These aspects 
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represent important avenues for future research to explore the sustainability of SQ3R’s benefits over 

time and its potential effects on learners’ motivation and attitudes toward learning. 

In conclusion, the evidence presented in this study adds to the growing body of literature 

supporting the effectiveness of the SQ3R learning model in enhancing students’ higher-order cognitive 

skills, particularly within the context of Islamic Religious Education. The enormous effect size observed 

in this study affirms the practical significance of the SQ3R strategy as a pedagogical tool. Its 

structured and active learning framework offers a valuable approach that fosters deeper engagement, 

comprehension, and critical thinking. Future investigations should consider longitudinal designs and 

incorporate affective variables to provide a more holistic understanding of SQ3R’s impact in 

educational settings. Offers a valuable pedagogical approach that fosters deeper engagement, 

comprehension, and critical thinking. Future investigations should consider longitudinal designs and 

incorporate affective variables to provide a more holistic understanding of SQ3R’s impact in 

educational settings. 

 

CONCLUSION 

This study concludes that the SQ3R learning model significantly and positively influences 

students’ cognitive outcomes in Islamic Religious Education, particularly in understanding, analyzing, 

and evaluating. The structured sequence of SQ3R stages enhances learners’ engagement with the 

material and facilitates deeper comprehension, as reflected in improved post-test scores. These 

findings support existing literature on SQ3R's role in promoting critical reading and metacognitive 

awareness. Beyond its practical implications, the study contributes to the theoretical understanding of 

how structured reading strategies align with cognitive and metacognitive learning theories. 

Specifically, SQ3R can be viewed as a scaffold that activates self-regulated learning processes and 

supports meaning construction through strategic engagement with texts. However, the study’s design 

did not account for long-term retention or affective variables, such as motivation, which may 

moderate the model’s impact. Future research is encouraged to adopt more robust experimental 

designs with extended interventions and to incorporate qualitative approaches that capture learners’ 

internal processes. Additionally, examining the interplay between SQ3R and factors such as learner 

autonomy, motivation, and creativity may yield a more comprehensive understanding of the model’s 

effectiveness across contexts. In sum, while this study affirms the pedagogical efficacy of SQ3R, its 

broader contribution lies in reinforcing the theoretical link between structured reading strategies and 

higher-order cognitive development in religious education settings. 

 
REFERENCES 

Agustin, T. A., Rakhman, P. A., & Cipta, N. H. (2023). Teachers' strategies in dealing with different 
characteristics of students through the use of learning styles in Cilegon II Elementary School. 

Didaktik: PGSD Scientific Journal STKIP Subang, 9(5), 1144–1150. 

https://doi.org/10.36989/didaktik.v9i5.1978 

Al-Mubarak, M., & Mustofa, B. (2025). Key character education towards competitive human resources 

in Golden Indonesia 2045: Character education, human resources, Golden Indonesia 2045. 
Journal of Excellence Humanities and Religiosity, 2(1), 65–77. 

https://doi.org/10.34304/joehr.v2i1.302 

Asrial, A. (2023). Implementation of web-based character assessment on students’ character 
outcomes: A review on perception and gender. Journal of Technology and Science Education, 
13(1), 301–328. https://doi.org/10.3926/jotse.1564 

Bhudia, I., Iswara, P. D., & Syahid, A. A. (2025). The effect of the SQ3R strategy assisted by mind 

map on the reading comprehension ability of Grade V elementary school students. Al-Madrasah: 
Journal of Education Madrasah Ibtidaiyah, 9(1), 58–66. https://doi.org/10.35931/am.v9i1.4289 

Chan, C. M.-P., Mendes, A. J., & Pang, P. C.-I. (2024). Impact of feedback features on students’ 

learning strategies: A systematic literature review. In 2024 IEEE Frontiers in Education 
Conference (FIE) (pp. 1–8). IEEE. https://doi.org/10.1109/FIE61694.2024.10892939 

https://doi.org/10.36989/didaktik.v9i5.1978
https://doi.org/10.34304/joehr.v2i1.302
https://doi.org/10.3926/jotse.1564
https://doi.org/10.35931/am.v9i1.4289
https://doi.org/10.1109/FIE61694.2024.10892939


Journal of Innovation and Research in Primary Education | 4(3), 2025 | 380-389 

386 

Chang, C. Y. (2023). Investigating the impact of design thinking-based STEAM PBL on students’ 

creativity and computational thinking. IEEE Transactions on Education, 66(6), 673–681. 
https://doi.org/10.1109/TE.2023.3297221 

Chen, S. C. (2021). Relationship between perceived social support and English academic achievement 
among adolescents: The sequentially mediating effects of grit and learning engagement. 

Bulletin of Educational Psychology, 52(4), 857–884. 

https://doi.org/10.6251/BEP.202106_52(4).0006 

Dawaghreh, S., & Alzoubi, A. (2023). The effectiveness of the Robinson model (SQ3R) in improving 

the ability to solve the problem among seventh grade students. Educational and Psychological 
Sciences Series, 2(2), 195–227. https://doi.org/10.59759/educational.v2i2.231 

Desania, F., Sinaga, B., & Lubis, A. (2020). Analysis of students’ critical thinking skills through 

problem-based learning approach using HOTS questions in SMA N 13 Medan. International 
Journal of Educational Research and Technology, 11(2), 74–81. 

https://www.academia.edu/download/82306903/Analysis-Of-Students-Critical-Thinking-Skills-
Through-Problem-based-Learning-Approach-Using-Hots-Questions-In-Sma-N-13-Medan.pdf 

Dilonia, A., Melki, R. A., & Maneli, G. (2024). PAI learning strategies based on student characteristics 

in the digital era. Dewantara: Journal of Social Education and Humanities, 3(4), 210–219. 
https://doi.org/10.30640/dewantara.v3i4.3574 

Doviani, B. Y., Amilia, F., Mijianti, Y., & Merdeka, D. (2025). The application of the SQ3R teaching 
method in improving the reading ability of junior high school students. Sec. 21.  

Dumasig, M. A. G., & Fernandez, E. J. (2025). The effects of collaborative SQ3R on reading 
comprehension among Grade 10 students. Asian Journal of Language, Literature and Culture 
Studies, 8(2), 282–290. https://doi.org/10.9734/ajl2c/2025/v8i2236 

Engin, M. Ç., Gençdoğan, B., & Engin, A. O. (2024). A taxonomic approach on learning areas. 
European Journal of Education and Pedagogy, 5(3), 8–14. 

https://doi.org/10.24018/ejedu.2024.5.3.583 

Fadilah, I. N., & Prastiti, T. D. (2020, June). The metacognition of elementary students in object 

change learning with SQ3R (Survey, Question, Read, Recite and Review). Journal of Physics: 
Conference Series, 1563(1), 012032. https://doi.org/10.1088/1742-6596/1563/1/012032 

Fahmawati, F., Rusdi, R., & Komala, R. (2018). The effect of learning model Survey, Question, Read, 

Recite, Review (SQ3R) and critical thinking ability to senior high school students’ learning result. 
Indonesian Journal of Science and Education, 2(2), 91–99. 

https://jurnal.untidar.ac.id/index.php/ijose/article/viewFile/612/669 

Faiz, A. (2023). The role of character education in forming quality human resources.  

Fitriani, R. L., & Komala, S. (2024). Use of SQ3R on students’ achievement in reading comprehension 

with their learning style at LP3I Polytechnic. Wiralodra English Journal, 8(2), 14–27. 
https://doi.org/10.31943/wej.v8i2.285 

Fong, C. M., & Hoon, N. M. (2020). A conceptual framework: The integration of SQ3R in flipped 
classroom model for Chinese reading comprehension. International Journal of Academic 
Research in Progressive Education and Development, 9(2), 421–431. 

http://dx.doi.org/10.6007/IJARPED/v9-i2/7484 

Hadinda, S. T., & Sahabuddin, E. S. (2023). The application of the Question Read Recite Review 

(SQ3R) survey learning model to improve the reading comprehension learning outcomes of 
elementary school students.  

Hidayah, I. F. (2024). Development of student learning outcomes in PAI learning with the application 

of diagnostic evaluation. QUALITY, 12(1), 87. https://doi.org/10.21043/quality.v12i1.20646 

Hsiao, H. S. (2024). A study on the effects of using the 6E model and a robot teaching assistant on 

junior high school students’ STEM knowledge, learning motivation, and hands-on performance. 
Journal of Science Education and Technology, 33(5), 759–778. https://doi.org/10.1007/s10956-

024-10119-7 

https://doi.org/10.1109/TE.2023.3297221
https://doi.org/10.6251/BEP.202106_52(4).0006
https://doi.org/10.59759/educational.v2i2.231
https://doi.org/10.30640/dewantara.v3i4.3574
https://doi.org/10.9734/ajl2c/2025/v8i2236
https://doi.org/10.24018/ejedu.2024.5.3.583
https://jurnal.untidar.ac.id/index.php/ijose/article/viewFile/612/669
https://doi.org/10.31943/wej.v8i2.285
http://dx.doi.org/10.6007/IJARPED/v9-i2/7484
https://doi.org/10.21043/quality.v12i1.20646
https://doi.org/10.1007/s10956-024-10119-7
https://doi.org/10.1007/s10956-024-10119-7


Journal of Innovation and Research in Primary Education | 4(3), 2025 | 380-389 

387 

Husen, S. A. A. M. (2025). Taxonomy of education dimensions of knowledge, attitudes, and skills. 

https://doi.org/10.5281/zenodo.15301124 

Ibrahim, I., Arkan, M., Yuke, D. P., & Zulkipli, Z. (2023). Evaluation of student learning outcomes in 

educational institutions. Research Journal of the Educational Sciences Group, 2(2), 174–181. 
https://doi.org/10.55606/jurripen.v2i2.1555 

Iskandar, N. M., & Rasmitadila. (2024). Improving the quality of learning through effective evaluation: 

A review of evaluation practices and methods. Karimah Tauhid, 3(2), 2270–2287. 
https://doi.org/10.30997/karimahtauhid.v3i2.11945 

Jairam, D., Kiewra, K. A., Rogers-Kasson, S., Patterson-Hazley, M., & Marxhausen, K. (2014). SOAR 
versus SQ3R: A test of two study systems. Instructional Science, 42, 409–420. 

https://doi.org/10.1007/s11251-013-9295-0 

Jalil, A. (2024). The SQ3R method for enhancing reading comprehension among 8th-grade students at 
SMP Islam Insan Kamil Wonoayu. English Language and Literature in Education Journal, 2(2), 

89–105. https://elline-journal.com/index.php/ejournal/article/download/22/21 

Jannah, M. (2018). The effect of Survey, Question, Read, Recite, and Review (SQ3R). International 
Research Journal of Engineering, IT and Scientific Research, 4(1), 1–11. 

https://media.neliti.com/media/publications/280546-the-effect-of-survey-question-read-recit-
f2443a9e.pdf 

Kadir, S. A. (2021). A review of learning strategies towards learning outcome. International Journal of 
Social Science and Human Research, 4(12). https://doi.org/10.47191/ijsshr/v4-i12-26 

Kamid. (2024). Cognitive psychology study and mathematical process skills on students’ answers in 
mathematics learning in comparative material. Journal Ilmiah Ilmu Terapan Universitas Jambi, 
8(2), 538–549. https://doi.org/10.22437/jiituj.v8i2.37240 

Khafidhoh, D. L., Tasnim, Z., & Sukma Antara, I. P. (2023). The use of SQ3R strategy to improve 
reading comprehension achievement of vocational high school students. EFL Education Journal, 
10(3), 287. https://doi.org/10.19184/eej.v10i3.40970 

Larasati, S. V., Rais, A. D., & Elyono, D. (2018). Improving students’ reading comprehension by using 

Survey, Question, Read, Recite, and Review (SQ3R) method. English Education, 6(2), 239–246. 

https://doi.org/10.20961/eed.v6i2.35952 

Lestari, D. P. (2020). Students and teachers’ necessity toward virtual laboratory as an instructional 
media of 21st century science learning. Journal of Physics: Conference Series, 1440(1), 012091. 
https://doi.org/10.1088/1742-6596/1440/1/012091 

Mahfudz, B. L., & Laela, N. L. (2024). Implementation of spiritual and social competence in developing 
students' character in Islamic Religious Education subjects: A study at SMP Negeri 4 Cilegon 

City. Journal of Paris Langkis, 5(1), 224–247. https://doi.org/10.37304/paris.v5i1.16691 

Marsya Nada, N., Nurul Azizah, S., Zulaikhah, S., Baharudin, & Wahyudi, W. E. (2024). Learning 
outcomes: How does the experimentation of the CIRC models? Inspiratif Pendidikan, 13(2), 49–

61. https://doi.org/10.24252/ip.v13i2.52854 

McCormick, S., & Cooper, J. O. (1991). Can SQ3R facilitate secondary learning disabled students’ 
literal comprehension of expository text? Three experiments. Reading Psychology: An 
International Quarterly, 12(3), 239–271. https://doi.org/10.1080/0270271910120304 

Munir, M., Martono, M., & Priyadi, A. T. (2023). Improvement of reading comprehension skills using 
the SQ3R type cooperative learning model in Grade VI SDN 02 Agak. Journal of Vision of 
Education, 15(2), 258. https://doi.org/10.26418/jvip.v15i2.64626 

Naswiyah, N. (2023). Instilling students' spiritual and social attitudes in Islamic religious education 
learning in integrated Islamic junior high school. Al-Miskawaih: Journal of Science Education, 
2(2), 177–196. https://doi.org/10.56436/mijose.v2i2.268 

https://doi.org/10.5281/zenodo.15301124
https://doi.org/10.55606/jurripen.v2i2.1555
https://doi.org/10.30997/karimahtauhid.v3i2.11945
https://elline-journal.com/index.php/ejournal/article/download/22/21
https://media.neliti.com/media/publications/280546-the-effect-of-survey-question-read-recit-f2443a9e.pdf
https://media.neliti.com/media/publications/280546-the-effect-of-survey-question-read-recit-f2443a9e.pdf
https://doi.org/10.47191/ijsshr/v4-i12-26
https://doi.org/10.22437/jiituj.v8i2.37240
https://doi.org/10.19184/eej.v10i3.40970
https://doi.org/10.20961/eed.v6i2.35952
https://doi.org/10.1088/1742-6596/1440/1/012091
https://doi.org/10.37304/paris.v5i1.16691
https://doi.org/10.24252/ip.v13i2.52854
https://doi.org/10.1080/0270271910120304
https://doi.org/10.26418/jvip.v15i2.64626
https://doi.org/10.56436/mijose.v2i2.268


Journal of Innovation and Research in Primary Education | 4(3), 2025 | 380-389 

388 

Ningtiyas, P. W., & Surjanti, J. (2021). The effect of learning motivation and student learning 
independence on economic learning outcomes in online learning during COVID-19. EDUKATIF: 
Journal of Educational Sciences, 3(4), 1660–1668. https://doi.org/10.31004/edukatif.v3i4.630 

Nuraini, D. (2025). Improving students’ reading comprehension through SQ3R strategy. 
https://www.academia.edu/download/78604868/244221-improving-students-reading-

comprehension-4fec122e.pdf 

Octafikrani, D. (2022). Application of SQ3R to improve reading comprehension ability of Grade III 
students in elementary schools.  

Pasaribu, S. R., & Sofiyah, K. (2024). Mathematics learning strategies developed taking into account 
the characteristics of elementary school students. LANCAH: Journal of Innovation and Trends, 
2(2). https://doi.org/10.35870/ljit.v2i2.2799 

Pratama, E., & Raputri, E. (2025). Improving students’ reading comprehension through SQ3R method: 
A study at SMPN 2 Kampar Kiri. English Journal of Indragiri (EJI), 9(1), 149–156. 

https://doi.org/10.61672/eji.v9i1.2883 

Pratiwi, A., Azizah, N., Baharudin, B., Saputra, M. I., & Mustofa, M. (2025). Student learning 

outcomes: Innovative learning with an experimentation blended learning model. Jurnal 
Pendidikan dan Pembelajaran Indonesia (JPPI), 5(1), 63–74. 
https://doi.org/10.53299/jppi.v5i1.938 

Pusvitasari, R. (2021). Human resources management in improving the quality of education. Al-
Tanzim: Jurnal Manajemen Pendidikan Islam, 5(2), 125–135. https://doi.org/10.33650/al-

tanzim.v5i2.2549 

Putri, I. N. R., Yulianto, A., & Kusumaningrum, S. (2023). The use of the SQ3R method affects the 

reading comprehension ability of students in elementary school. Journal of Papeda: Journal of 
Basic Education Publications, 5(1), 31–37. 
https://doi.org/10.36232/jurnalpendidikandasar.v5i1.3318 

Rangkuti, M. H., & Albina, M. (2025). Assessment and evaluation of learning in improving learning 
effectiveness in Islamic educational institutions. QOSIM Journal of Social Education & 
Humanities, 3(1), 358–366. https://doi.org/10.61104/jq.v3i1.829 

Rrustemi, J. (2023). Thinking and expression skills through teaching techniques. Journal of Social 
Studies Education Research, 14(1), 1–16. https://www.learntechlib.org/d/222884/ 

Safari, Y., & Aidah, S. (2024). Mathematics learning strategies based on characteristics of elementary 
school students. Karimah Tauhid, 3(9), 9999–10006. 

https://doi.org/10.30997/karimahtauhid.v3i9.14668 

Safitri, N. D. (2023). The importance of character education in improving the quality of human 

resources in the Society 5.0 era. Journal of Educational Technology, 1(2). 

https://doi.org/10.47134/jtp.v1i2.170 

Saputra, D. G., & Haddar, G. A. (2024). Enhancing reading comprehension in education: A study on 

the effectiveness of the SQ3R method. 
https://journals.ristek.or.id/index.php/jiph/article/view/95/90 

Sari, W. I. P., & Anwar, S. (2023). Correlation between students' learning attitudes and motivation to 

learning outcomes in geography learning Class X at SMA Negeri 1 Palupuh. MASALIQ, 4(1), 
219–230. https://doi.org/10.58578/masaliq.v4i1.2120 

Siregar, R. V., Lubis, P. K. D., Azkiah, F., & Putri, A. (2024). The important role of education in the 
formation of smart human resources in the era of digitalization towards Smart Society 5.0. 

IJEDR: Indonesian Journal of Education and Development Research, 2(2), 1408–1418. 

https://doi.org/10.57235/ijedr.v2i2.2621 

Stahl, N. A. (2020). So much more than SQ3R: A life history of Francis P. Robinson. Reading 
Psychology, 41(4), 287–321. https://doi.org/10.1080/02702711.2020.1768979 

https://doi.org/10.31004/edukatif.v3i4.630
https://doi.org/10.35870/ljit.v2i2.2799
https://doi.org/10.61672/eji.v9i1.2883
https://doi.org/10.53299/jppi.v5i1.938
https://doi.org/10.33650/al-tanzim.v5i2.2549
https://doi.org/10.33650/al-tanzim.v5i2.2549
https://doi.org/10.36232/jurnalpendidikandasar.v5i1.3318
https://doi.org/10.61104/jq.v3i1.829
https://doi.org/10.30997/karimahtauhid.v3i9.14668
https://doi.org/10.47134/jtp.v1i2.170
https://doi.org/10.58578/masaliq.v4i1.2120
https://doi.org/10.57235/ijedr.v2i2.2621
https://doi.org/10.1080/02702711.2020.1768979


Journal of Innovation and Research in Primary Education | 4(3), 2025 | 380-389 

389 

Sudarsono, F. W., & Astutik, Y. (2024). Evaluating the effectiveness of the SQ3R method in enhancing 

students' reading proficiency. Script Journal: Journal of Linguistics and English Teaching, 9(1), 
24–41. https://jurnal.fkip-uwgm.ac.id/index.php/Script/article/download/1598/868 

Sulastri, S., & Suhandoko, A. D. J. (2024). The positive impact of survey, question, read, recite, and 
review (SQ3R) strategy on elementary students' reading comprehension. JPPI (Jurnal Penelitian 
Pendidikan Indonesia), 10(4), 197–205. https://doi.org/10.29210/020244381 

Sunaryati, T., Saepi, D. S. A., Chandra, N. A., Rosita, I., & Aprilia, A. (2024). Analysis of the role of 
formative evaluation in supporting the learning success of elementary school students. Sec. 9. 

Tadlock, D. F. (1978). SQ3R: Why it works, based on an information processing theory of learning. 
Journal of Reading, 22(2), 110–112. https://www.jstor.org/stable/40027010 

Tolomei, A. M. (2022). Mind mapping emanations in active learning. In Multimodal Communication 
and Soft Skills Development (pp. 237–251). 

Ulin Nuha, M. A. (2022). The effectiveness of using the SQ3R method in improving Maharah Qira’ah in 

Balaghah learning at Al-Muhibbin Islamic Boarding School Tambak Beras Jombang. Al-Tadris: 
Jurnal Pendidikan Bahasa Arab, 10(2), 278–303. https://doi.org/10.21274/tadris.2022.10.2.278-

303 

Wasino. (2020). Cultural eco literacy of social science education at junior high school in North Java 
Indonesia. Journal of Social Studies Education Research, 11(4), 52–83. 

Yandi, A., Nathania Khan Putri, A., & Syaza Khan Putri, Y. (2023). Factors that affect student learning 
outcomes (literature review). Journal of Cyber Education Nusantara, 1(1), 13–24. 

https://doi.org/10.38035/jpsn.v1i1.14 

Zahroh, F. L., & Hilmiyati, F. (2024). Indicators keberhasilan dalam evaluation program pendidikan: 

Success indicators in educational program evaluation. Edu Cendikia: Scientific Journal of 
Education, 4(03), 1052–1062. https://doi.org/10.47709/educendikia.v4i03.5049 

Zaini, M. (2023). Hybrid-generative learning: Learning outcomes, creative thinking skills, learning 

interest in Islamic religious education subjects in junior high school. Journal Pendidikan Agama 
Islam, 20(2), 262–278. https://doi.org/10.14421/jpai.v20i2.7846 

https://jurnal.fkip-uwgm.ac.id/index.php/Script/article/download/1598/868
https://doi.org/10.29210/020244381
https://www.jstor.org/stable/40027010
https://doi.org/10.21274/tadris.2022.10.2.278-303
https://doi.org/10.21274/tadris.2022.10.2.278-303
https://doi.org/10.38035/jpsn.v1i1.14
https://doi.org/10.47709/educendikia.v4i03.5049
https://doi.org/10.14421/jpai.v20i2.7846

