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Abstract
Keywords This study aims to profile the ability of fifth-grade elementary school students in
Student Ability Profile understanding the five key intrinsic elements of stories characters, setting, plot, theme,
Intrinsic Story Elements and moral message within the context of the Merdeka Curriculum. Using a qualitative
Literacy Comprehension descriptive approach, the research was conducted at SDN Terik, Krian District, involving 26
Multimodal Learning students selected through purposive sampling. Data were collected through interviews,
Reading Interest observations, and written tests, then analyzed using qualitative descriptive methods. The

findings indicate varying levels of comprehension among students, with characterization
Article History (identified correctly by 73% of students) being the easiest element to understand, while
Received 2025-05-22 plot and moral message (understood correctly by only 19% of students) were the most
Accepted 2025-07-20 challenging. Factors such as reading interest and the use of audiovisual media significantly

influenced students’ understanding. However, limited learning time, lack of diverse
Copyright © 2025 by Author(s). teaching methods, and differing literacy levels posed challenges. The study highlights the
This is an open access article importance of innovative, multimodal teaching strategies and the integration of contextual
under the CC BY-SA license. learning experiences to improve students’ literacy skills. These findings contribute valuable
insights for educators seeking to enhance the effectiveness of language and literature
learning in accordance with the principles of the Merdeka Curriculum.

The Independent Curriculum is the latest education policy in Indonesia that emphasizes
differentiated and context-based learning for students. This approach provides space for teachers to
design learning activities that are more flexible, creative, and in accordance with the needs of
students (Kemendikbudristek, 2022). One of the important skills developed in Indonesian learning is
the ability to understand the intrinsic elements of stories. Intrinsic elements include themes, plots,
characters, settings, points of view, and mandate. Understanding these elements is important because
it is the basis for the development of students' narrative literacy. Narrative literacy is the ability of
students to not only read stories, but also analyze and evaluate the meaning behind the story
(Rambung et al., 2023). In the Independent Curriculum, this ability is assumed to grow through
project-based learning and real experience. However, these assumptions are not always in line with
the reality on the ground.

Facts in the field show that not all students are able to understand the intrinsic elements of
stories well. It is often found that students are only able to remember the content of the story without
understanding the structure and meaning contained in it. Differences in reading ability, analytical
power, and interest in learning cause some students to have difficulty identifying elements such as
plots or characters (Rajab et al., 2024). In addition, the limited time in learning causes teachers not to
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have enough opportunities to explore the story thoroughly. Students also don't have enough time to
discuss the content of the story or relate it to personal experiences. Less contextual learning makes it
difficult for students to relate stories to the real world. This causes students' understanding of the
story to be shallow and limited. Therefore, a more interactive and multimodal learning approach is
needed.

Multimodal learning strategies can be a solution to improve students' understanding of stories.
This approach combines various media such as text, images, audio, and video to convey material in a
more engaging and easy-to-understand way. According to Wahyudin & Paksi (2022), the use of
animated video media in story learning has been proven to be able to improve students' listening skills
and understanding of intrinsic elements. In addition, audio-visual media can also increase students'
activeness and focus when participating in learning (Firmadani, 2020). This is in line with the
constructivist approach, which emphasizes the importance of active and meaningful learning
experiences. Learning that involves the senses as a whole is easier for students to understand and
remember. Therefore, teachers need to design learning that integrates various media and strategies.

Not only the media, but the reading interest factor of students also plays a big role in the
success of understanding the intrinsic elements of the story. Solihin et al. (2024) stated that there is a
positive relationship between reading interest and story comprehension in elementary school students.
The higher the student's interest in reading, the more likely they are to be able to understand
elements such as the setting, characters, and storyline. Yufrizal et al. (2024) even showed that
reading interest accounted for 92% in the success of understanding the intrinsic elements of a story.
This means that learning that encourages active interest in reading needs to be developed in
elementary schools. Reading interest can be increased through the provision of interesting storybooks,
comfortable reading rooms, and regular reading time in the learning schedule. The Independent
Curriculum gives schools the flexibility to design activities like this. However, its implementation still
encounters many obstacles in schools with limited resources.

A clear example of this obstacle occurred at SDN Terik Krian, where the results of initial
observations showed a low understanding of students' understanding of the intrinsic elements of the
story. Of the 26 students in grade V, only 5 students were able to answer questions about elements
such as themes, settings, and story mandates. The school education report card also shows a
decrease in literacy achievement from 85% of students reaching the minimum competency in 2024, to
only 37% in 2025. The literacy report card score dropped to 47.50, which is included in the
underserved category. This condition shows that there are problems in the Indonesian learning
process, especially in the ability to understand stories (Dwiputri & Anggraeni, 2021). In fact, this
competency is very important to support the development of students' critical thinking and
communication skills. This challenge indicates the need to evaluate the learning strategies used.
Teachers must be able to adapt their approach to the conditions and characteristics of students. While
previous studies have examined students' general literacy levels and the impact of multimodal
learning in language education, few have specifically investigated how fifth-grade students understand
each intrinsic element of a story especially within the practical implementation of the Independent
Curriculum. This study addresses that gap by providing a detailed profile of students' comprehension
levels and identifying the specific challenges they face.

Based on this background, this study aims to in-depth examine the profile of the ability of grade
V students to understand the intrinsic elements of stories in the context of the Independent
Curriculum. This research focuses on the identification of factors that affect students' abilities, as well
as forms of learning interventions that can be applied to improve this understanding. By using a
descriptive qualitative approach, this study is expected to be able to provide a real picture of
conditions in the field. In addition, the results of this research are expected to contribute to the
development of learning strategies that are more effective, contextual, and relevant to the children's
world. The findings of this study are also important as evaluation materials for the implementation of
the Independent Curriculum at the elementary school level. By understanding the challenges faced by
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students, teachers, and schools, learning can be directed more on target. An experience-based and
multimodal approach needs to be optimized. In the end, improving the ability to understand the
intrinsic elements of stories will have a positive impact on the overall quality of student literacy.

This study uses a descriptive qualitative approach that aims to describe in depth the profile of
students' ability to understand the intrinsic elements of the story. This approach was chosen because
it is suitable for exploring phenomena contextually and naturally without the manipulation of variables.
The subject of the study is a grade V student of SDN Terik, Krian District, Sidoarjo Regency, in the
even semester of the 2024/2025 school year. The number of subjects was 26 students who were
selected using purposive sampling techniques, taking into account the variation in reading ability and
academic background of students. The research was conducted by considering the diversity of
responses and students' activeness in understanding the text of the story. Researchers not only
observed students with high abilities, but also involved students with medium and low abilities. This is
done to obtain a complete picture of the condition of students' understanding of the story elements.
This approach also allows researchers to understand the overall learning context in the school
environment.

The research procedure is carried out through three stages, namely preparation,
implementation, and reporting. The preparation stage includes the preparation of instruments such as
interview guidelines, observation sheets, and written test questions. The interview guidelines
consisted of semi-structured questions such as: "Which part of the story did you find difficult to
understand?" and "Can you explain the message of the story in your own words?" The observation
sheet included indicators such as student engagement during discussions, ability to recall story
elements, and responses to teacher questions. This instrument is designed to evaluate students'
ability to identify elements of themes, characters, settings, plots, and story mandates. At the
implementation stage, the researcher conducted direct observations in the classroom to see the
learning process and student involvement in the discussion of the story. Interviews were conducted
with students representing different levels of ability to obtain in-depth information about their
experiences and perceptions. In addition, a written test is given after the learning takes place to
assess students' understanding individually. All data was collected within one week while maintaining
research ethics and approval from the school. Once the data is collected, the researcher proceeds to
the reporting and analysis stage of the results.

The data analysis technique uses qualitative descriptive analysis through the process of data
reduction, data presentation, and conclusion drawn. Data reduction is carried out by sorting out
important data that is relevant to the focus of the research, namely understanding the intrinsic
elements of the story. Furthermore, the data is presented in the form of narratives and tables to make
it easier to trace patterns and key findings. The researcher also triangulated the sources by comparing
the results of interviews, observations, and tests to improve the validity of the data. This triangulation
aims to ensure that the data obtained reflects real conditions in the field. The data were coded using
open coding techniques to identify recurring themes related to each intrinsic element. Codes were
grouped into categories such as "accurate theme identification," "partial character recognition," or
"misinterpretation of moral message." Patterns were then analyzed to determine frequency and
variation across different student ability levels. The analysis is carried out inducively by interpreting
data based on the context of learning in the classroom. The findings were analyzed based on
indicators of understanding story elements such as theme identification, characterization, and
storyline. With this approach, it is hoped that the results of the research will be able to provide a
complete picture of the strengths and weaknesses of students in understanding stories in accordance
with the demands of the Independent Curriculum.
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Research Results

The results of the study show that the understanding of grade V students of SDN Terik on the
intrinsic elements of stories is still relatively low and uneven. Of the written test results given to 26
students, only 5 students (19%) were able to correctly answer the five basic intrinsic elements,
namely theme, characters, setting, plot, and mandate. Most students are only able to answer two to
three elements correctly, and the rest answer incorrectly or not at all. Based on the data, the
elements that are easiest for students to understand are the main characters, while the elements of
flow and mandate are the most difficult. When asked about the plot, many students simply retell the
content of the story without being able to sequence events logically. Likewise, in terms of mandates,
most students only guess in general without referring to the content of the story read. These results
are reinforced by the results of observations during learning, which show that students tend to be
passive when asked to express their opinions about the content of the story. Reading activities also
seem rushed, so their comprehension becomes superficial.

From the results of interviews conducted with 8 students of various skill levels, it was found
that the low understanding of intrinsic elements was caused by several main factors. First, most
students admit to rarely reading stories outside of classroom learning, so they are not used to
identifying the structure of the story. Second, students also state that the stories used in textbooks
are often uninteresting and irrelevant to their daily lives. Third, they have difficulty understanding
certain vocabulary in the text of the story, especially those that are descriptive or symbolic. This has
an impact on their difficulty in capturing the moral message or message of the story. In addition,
some students stated that they were not used to discussing the content of the story with friends or
teachers, because the learning in class was more one-way. Interviews also show that students who
have a high interest in reading tend to be better able to explain the relationships between elements in
the story more clearly. Students with low abilities also admitted to getting bored quickly when reading
long texts without pictures or visual aids.

The results of observations during the learning process show that the use of the lecture method
still dominates in Indonesian learning in class V. Teachers read stories more often and directly ask
questions, without giving much space for group discussions or in-depth exploration of the meaning of
stories. Learning also does not utilize interactive media such as videos, illustrated images, or audio
story readings that can help students understand the context of the story in a more concrete way.
Reading activities are carried out individually without sufficient guidance, so students have difficulty
understanding the story as a whole. Teachers have not implemented a multimodal approach or small
projects such as drama staging or retelling stories, which should be in accordance with the spirit of
the Independent Curriculum. This condition causes the students' emotional and intellectual
disengagement with the story learned. This lack of involvement can be seen from the lack of student
responses when teachers ask for opinions or responses to the content of the story. This shows the
need for a change in learning approaches that are more contextual, engaging, and actively empower
students.

Table 1. Distribution of Students’ Understanding of Intrinsic Elements of a Story

Intrinsic Number of Students Percentage Notes

Element Understanding (out of 26) (%)

Theme 10 38.5 Some students understand the basic
story theme

Characters 18 69.2 The element most understood by
students

Setting 8 30.8 Many students still struggle to
understand setting

Plot 6 23.1 The most difficult element to understand

Moral/Message 5 19.2 Most students do not understand the

(Moral) moral/message
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Based on Table 1, it is evident that characters are the intrinsic element most understood by the
students, with 69.2% of them able to identify this element correctly. In contrast, plot and
moral/message are the most challenging elements, with only 23.1% and 19.2% of students able to
understand them, respectively. The theme and setting fall in the middle but still show relatively low
comprehension levels. This indicates that although students can recognize the characters in a story,
they struggle to connect the intrinsic elements comprehensively. These findings align with
observations and interviews indicating limited deep learning activities and insufficient learning media
during the storytelling lessons.

Discussion

The understanding of grade V students of SDN Terik on the intrinsic elements of the story still
shows significant variations. The results of the study indicate that the character element is the easiest
to understand, while the plot and mandate are the elements that are the most difficult for students to
understand. This can happen because character elements tend to be more concrete and easy to
recognize, while plots and mandates require higher analytical skills to understand the cause-and-effect
relationship and moral message of the story (Andari & Sayoga, 2023). Students' difficulties in
understanding the plot may be related to narrative skills and chronological arrangement of stories that
have not been optimally developed at that age (Munthe et al., 2023). In addition, the low
understanding of the mandate indicates a lack of students' reflective ability to capture the implicit
message of the story. These findings are consistent with previous research that showed that the
understanding of intrinsic elements is strongly influenced by students' literacy abilities and critical
thinking skills. This research reinforces the importance of implementing learning strategies that focus
more on developing text analysis and interpretation skills. That way, students not only know the
elements of the story, but also are able to relate and interpret these elements in a broader context.
Therefore, teachers need to develop methods that can help students hone these cognitive abilities
more effectively.

The reading interest factor turns out to play a significant role in understanding the intrinsic
elements of the story. Students who have a high interest in reading tend to show a better
understanding of elements of themes, characters, settings, plots, and mandates (Putra, 2024). This is
in accordance with the results of interviews which reveal that students who actively read stories
outside of school find it easier to understand the content and structure of stories. In contrast,
students with low reading interest often have difficulty understanding the vocabulary and meaning of
the story as a whole. Lack of motivation to read can hinder the development of literacy which
ultimately affects the ability to analyze intrinsic elements. Research by Famelia et al. (2022) also
confirms that reading interest contributes 92% to the understanding of intrinsic elements. Therefore,
fostering an interest in reading through interesting and relevant media is very important in learning
language and literature. Teachers must be able to present material that is in accordance with
students' experiences and interests so that the learning process is more meaningful (Thaariq &
Karima, 2023). This can be done by integrating digital technology and audiovisual media that can
stimulate students' curiosity (Putro et al., 2023). In this way, learning will become more interactive
and encourage students' active involvement in understanding stories.

The use of learning media greatly affects students' understanding of the intrinsic elements of
the story. Research shows that audiovisual media such as animated videos and audio story readings
are able to significantly improve students' understanding (Prahesti & Fauziah, 2021). In the context of
SDN Terik, observations revealed that learning is still dominated by lecture methods and textbooks, so
it does not provide adequate stimulation for deep understanding. The lack of variety of learning media
causes students to get bored quickly and less motivated to explore the elements of the story more
critically. With the integration of visual and audio media, students can capture the context of the story
more clearly and stimulate their imagination and understanding. In addition, interactive media also
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allows teachers to conduct multimodal learning in accordance with the principles of the Independent
Curriculum (Rezkiana et al., 2023). This multimodal approach can bridge students' differences in
learning styles and increase their engagement in story discussions. Therefore, the development of
innovative learning media is an important need to improve the quality of literacy at the elementary
level. Effective learning media can also help overcome time and resource constraints that are often
obstacles in learning in elementary school.

Limited learning time is also one of the factors that hinder the understanding of the intrinsic
elements of the story. Observations in the classroom show that Indonesian learning focuses more on
delivering material quickly without giving enough time for students to discuss and reflect on the
content of the story. This condition reduces students' opportunities to develop critical thinking and
analytical skills towards story elements. In a curriculum that emphasizes project-based learning and
student-centered learning, sufficient time allocation is needed so that students can experience a deep
and meaningful learning process (Tabrani & Amin, 2023). This lack of time also has an impact on the
lack of use of varied and interactive learning strategies (Habibah et al., 2018). Basith's research
(2022) confirms that enough time in learning allows students to improve their listening skills and
understand stories better. Therefore, schools and teachers need to set their learning schedules flexibly
in order to provide space for wider literacy exploration. Effective timing will make it easier for teachers
to implement a multimodal and project-based approach according to the Independent Curriculum
(Windayanti et al., 2023). Thus, the quality of understanding the intrinsic elements of the story is
expected to increase significantly.

The variation in literacy skills between students is also a challenge in learning the intrinsic
elements of stories. The research data showed a significant difference between students with high
and low ability to identify story elements. This difference is influenced by educational background,
reading interests, and family environment that supports or does not support literacy. Therefore,
teachers must implement learning strategies that can accommodate these differences, such as
differentiated learning and a personalization approach (Kem, 2022). The approach allows students to
learn according to their own pace and learning style. With the right media support and engaging
activities, even students with low abilities can be more motivated to learn and understand stories. Eka
's research (2021) also revealed that audiovisual media can help reduce the gap in understanding
between students. Therefore, teachers need to continue to innovate in implementing learning
methods so that all students can achieve the expected competencies. This is also in line with the
principles of the Independent Curriculum which emphasizes inclusive and adaptive learning.

The active involvement of students in the learning process is also an important factor in
improving the understanding of the intrinsic elements of the story. Observations show that students'
involvement in discussions and questions and answers is still low, which causes their understanding to
become passive and limited. Active involvement allows students to express opinions, question the
content of stories, and discuss with friends, so that understanding becomes deeper and more diverse.
Learning strategies that encourage participation, such as cooperative learning and peer teaching, can
increase student motivation and engagement (Rahayu et al., 2020). The use of technology and digital
media can also be an effective means to invite students to interact with stories in a more interesting
way (Solihin, Kristanto, et al., 2024). In addition, the active involvement of students improves critical
and analytical thinking skills in understanding story elements. Therefore, teachers must create a
learning environment that supports active engagement through a variety of methods and media. With
increased engagement, it is hoped that students' understanding of the intrinsic elements of the story
can increase significantly.

This research provides an important overview of the need for the development of language and
literature learning at the elementary level in the context of the Independent Curriculum. The findings
show the need to improve the quality of learning that not only focuses on the delivery of the material,
but also develops students' analytical and interpretive skills on story elements. The implementation of
innovative learning media, contextual and inclusive learning approaches, and adequate time allocation
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are the keys to success. Teachers need to play the role of facilitators who are able to optimize
students' potential with creative and adaptive methods (Rambung et al., 2023). In addition, the
support of schools and parents is also very important in building a sustainable interest in reading and
literacy. This research can be the basis for the development of teacher training programs and the
preparation of teaching materials that are more relevant to the needs of students. Overall,
understanding the intrinsic elements of stories is an important foundation in building students' critical
and creative literacy in the era of the Independent Curriculum. With joint efforts, the quality of
Indonesian learning can be improved to produce more competent and literate students.

Based on the results of the research, it can be concluded that the understanding of grade V
students of SDN Terik on the intrinsic elements of the story is still diverse with varying levels of
understanding in each element. The character element is the easiest to understand, while the plot and
message of the story are the most difficult elements for students to master. The reading interest
factor plays a significant role in improving the understanding of intrinsic elements, where students
who have a high interest in reading show better understanding. The use of learning media, especially
audiovisual media, has proven to be effective in helping students understand the intrinsic elements of
stories more deeply. However, limited learning time and lack of variety in learning methods are
obstacles in an effective learning process. In addition, the difference in literacy skills between students
demands the implementation of more adaptive and inclusive learning strategies. Contextual learning
experiences and students' active involvement in learning are also highly influential in building a deep
understanding of the story. Therefore, the development of innovative learning methods and media as
well as increasing reading interest needs to be the main focus in efforts to improve the quality of
literacy in the era of the Independent Curriculum.
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