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Abstract 
Storytelling skills are essential components of oral communication that reflect a student’s 
ability to convey ideas effectively, creatively, and engagingly. This study aimed to identify 
the initial profile of storytelling skills among sixth-grade students (n=26) at SDN Ploso 
V/176 in Surabaya. The research employed a qualitative descriptive design using 
structured observations as the primary method of data collection. Twenty-six students 
participated as research subjects. The observation instrument assessed five key indicators: 
fluency in conveying story content, appropriate sentence intonation, facial expression and 
body movement, speech articulation, and clarity of voice volume. The findings revealed 
that, overall, the storytelling skills of the students were categorized as "fair" with an 
average score of 66. The highest performance was observed in the "voice volume" 
indicator (score: 73), while the lowest was in "facial expression and body movement" 
(score: 60). These findings highlight the need for targeted instructional strategies that can 
enhance nonverbal communication aspects such as expression and body language. 
Additionally, the study serves as a reference for future research to explore interventions 
that improve oral literacy skills in primary education. A key limitation of this study is its 
focus on a single school, which may affect the generalizability of the findings. The study 
provides valuable insights for educators and policymakers in designing more inclusive and 
engaging learning environments that foster oral literacy and student confidence. 

 
 

INTRODUCTION 
Storytelling skills are an integral part of the speaking competencies that elementary school 

students must have. In the context of Indonesian learning, storytelling is not only a means of 

communication, but also a medium to train students' courage, creativity, and  imagination (Ningsih et 

al., 2024). The initial profile of storytelling skills is important to map as the first step in understanding 

students' basic abilities in telling stories orally. This is in line with the goal of language learning which 

emphasizes mastery of the oral aspect and social interaction from an early  age (Hendratno et al., 

2023). Grade VI students are at the optimal stage of cognitive and linguistic development to develop 

the ability to convey ideas through stories. Therefore, the measurement of storytelling skills can be an 

important indicator in designing more effective learning strategies. However, there is a lack of 

empirical data that specifically examines the storytelling abilities of elementary school students in the 

Indonesian context, especially related to expressive and nonverbal communication aspects. This study 

addresses the gap in research regarding the limited empirical understanding of storytelling 

performance among sixth-grade elementary students, particularly in terms of nonverbal expression 
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and oral performance skills.Research on the initial profile of storytelling also provides an overview of 

what aspects still need to be improved from students' speaking competence. By knowing these initial 

conditions, educators can adjust teaching methods to be more relevant and have a positive impact on 

student development. 

This study specifically reviewed the storytelling skills of grade VI students at SDN Ploso V/176. 

The selection of class VI is based on the assumption that students at this level have had sufficient 

learning experience to demonstrate more mature language competence. Through the observation 

method, researchers can directly observe how students convey stories, use facial expressions, adjust 

intonation, and clarify meaning through gestures and volume of voice. Each of these aspects is an 

important indicator in assessing the extent to which students are able to bring the story they bring to 

life. Data collection was carried out systematically using observation sheets, which provided detailed 

records of the performance of each student. The specific research questions of this study are: (1) 

What is the overall level of storytelling skills among sixth-grade students at SDN Ploso V/176 

Surabaya? (2) Which aspects of storytelling skills (fluency, intonation, facial expressions, articulation, 

and volume) are most and least developed among these students?. This study aims to explain the 

initial picture of storytelling skills that have actually not been studied in depth in the context of basic 

education. These initial results not only describe students' strengths and weaknesses, but can also be 

used to design pedagogical interventions. Thus, the results of the research will be very useful for 

teachers, schools, and education policy makers in developing a more responsive curriculum (Wulansari 

et al., 2023). 

This study is guided by Vygotsky’s socio-cultural theory, which highlights the importance of 

social interaction in language development, and Bruner’s narrative theory, which suggests that 

storytelling facilitates cognitive growth by enabling learners to organize and make sense of their 

experiences. Storytelling is viewed not merely as a language activity but as a developmental tool that 

fosters linguistic, cognitive, and socio-emotional competencies. Storytelling skills are a reflection of 

students' cognitive and linguistic abilities in assembling ideas and conveying them communicatively 

(Sarifah et al., 2022). In practice, storytelling requires students to not only understand the content of 

the story, but also to interpret and reconvey it in an interesting and meaningful way (Arimbi & 

Sukartiningsih, 2021). However, few have systematically assessed storytelling performance using 

structured observation in elementary school settings. Tools such as performance rubrics and 

observation checklists have been widely used to evaluate oral performance in different educational 

contexts, but their application in Indonesian primary schools remains limited. This study builds on 

these gaps by providing an in-depth observational analysis of storytelling performance in the local 

context. This process requires skills in structuring stories, clear pronunciation, and controlling volume 

and nonverbal expressions. Based on the results of the research conducted, grade VI students at SDN 

Ploso V/176 showed an average of sufficient skills, with an average score of 66. However, there are 

still indicators with low scores, such as the use of facial expressions and gestures that only get a score 

of 60. These findings show that the nonverbal aspect is still a challenge for students in storytelling 

effectively. In contrast, the voice volume indicator obtained the highest score of 75, which indicates 

that most students have adequate vocal ability. Therefore, there is a need for further training to 

optimize the expressive aspects of students' storytelling skills. 

According to Lephen (2023), storytelling can be considered an effective pedagogical strategy in 

building various essential skills in children. Storytelling activities encourage students to be actively 

involved in learning, strengthen memory, and increase empathy and confidence (Sukma et al., 2023). 

When students are trained to tell stories, they not only train speaking skills, but also critical thinking 

skills, emotional processing, and narrative decision-making. Therefore, storytelling should not only be 

seen as an additional activity, but as an integral part of the Indonesian curriculum. By integrating the 

practice of storytelling regularly in the learning process, students will be better able to actively 

participate and understand the material more deeply. In addition, this activity also strengthens social 

interaction between students through collaboration in creating and conveying stories (Rezkiana et al., 
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2023). Inclusive and dynamic classes can be created through participatory and fun storytelling 

activities. Therefore, this skill needs to be developed early and evaluated periodically to see the 

development of students as a whole. 

Analyzing the initial profile of storytelling skills makes an important contribution to an in-depth 

understanding of students' communication competencies at the final level of elementary school. This 

data can be the basis for the preparation of teacher training modules and learning media that are in 

accordance with the needs of students (Arafah et al., 2022). Low storytelling skills in expressive 

aspects indicate that teachers need to pay more attention to performative-based and expression-

based learning approaches. Role-playing techniques, simulations, and the use of multimedia can be 

alternatives to improve students' expressive dimensions (Amalia et al., 2021). In addition, it is also 

important to instill an understanding that storytelling is not only about speaking, but also conveying 

meaning and emotions that can be felt by the listener (Solihin et al., 2024). Regular evaluation 

through structured observation can help teachers monitor student progress and provide appropriate 

feedback. With this strategy, students will feel more motivated and confident to tell their stories. An 

initial evaluation like this will also be very helpful in the development of a more contextual and 

applicable Indonesian curriculum at the elementary school level. 

Overall, the study on the initial profile of storytelling skills of grade VI students at SDN Ploso 

V/176 has high theoretical and practical significance. From the theoretical side, this study enriches the 

literature on the development of speaking skills through a storytelling approach in primary education. 

From the practical side, the results of the study provide direct recommendations to educators on 

which aspects should be improved in students' oral learning. It also opens up opportunities for the 

development of educational policies that support local oral and narrative-based learning. Given the 

importance of communication in all aspects of students' lives, storytelling skills can be an important 

foundation in character formation and social-emotional intelligence (Nuraeni et al., 2023). This 

research also supports the strengthening of the values of diversity, inclusion, and equality in the 

classroom through stories that reflect real life. Therefore, the development of storytelling skills needs 

to be seen as a long-term investment in the educational process of Indonesian children. It is hoped 

that these skills can continue to be improved so that students are able to become effective, 

imaginative, and confident communicators in the future. Storytelling activities are not only about 

stories, but also about forming a generation that is able to speak, listen, and respond to the world 

more wisely. 

 

METHODS 
This research uses a qualitative approach with a descriptive design. Qualitative research was 

chosen because it aims to understand phenomena in depth through direct observation of subjects in 

their natural context. This research is included in the interactive qualitative type, which is research 

that focuses on a comprehensive study of individual experiences through direct interaction between 

researchers and subjects (Waruwu, 2023). The method used in data collection is structured 

observation, because the main purpose of this study is to determine the storytelling skill profile of 

grade VI students at SDN Ploso V/176 Surabaya. Observation allowed researchers to capture students' 

verbal and nonverbal behaviors while storytelling in class. Observation is the process of direct 

observation of objects that are studied in a systematic and structured manner, where the researcher 

records all important things during the course of the activity. The subjects of this study were 26 grade 

VI students of SDN Ploso V/176. The instruments used were in the form of storytelling skill 

observation sheets which were compiled based on five assessment indicators, namely: (1) fluency in 

conveying the content of the fairy tale, (2) the right intonation of sentences, (3) facial expressions 

and gestures, (4) speaking pronunciation, and (5) clear voice volume. Each indicator is assessed using 

a four-point scale (1–4) with assessment criteria that have been formulated in detail. The validity of 

the instrument was ensured through expert judgment involving three education practitioners and 

linguists. The instrument was revised based on expert feedback to ensure clarity, relevance, and 
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consistency across indicators. The observation procedure was conducted over two sessions within two 

consecutive days in a classroom setting. Each student was given 3–5 minutes to perform storytelling 

using pre-selected folk tales familiar to their curriculum (e.g., "Timun Mas" and "Bawang Merah 

Bawang Putih"). The classroom was conditioned to be supportive and conducive, with students 

performing individually in front of the class. The same story themes were used to ensure 

comparability between students. 

The data analysis process is carried out through several stages. First, the observation data in 

the form of descriptive and reflective notes are thoroughly examined. Descriptive notes present events 

and information factually, while reflective notes contain the researcher's views, interpretations, and 

analysis. Second, the data that has been collected is then reduced through the process of abstraction, 

which is to condense the essence of the information into a concise and meaningful statement. Third, 

the data is grouped into thematic categories relevant to the focus of the research. The last stage is 

interpretation, which is giving meaning to data based on the context and purpose of the research. The 

scoring system applied a conversion method where the total score from all indicators (maximum of 20 

points per student) was converted into a percentage score using the formula: (Total Score ÷ 20) × 

100. This allowed for alignment with the five predetermined score interpretation categories: excellent 

(90–100), good (75–89), adequate (60–74), poor (41–59), and very poor (0–40). This categorization 

aims to find out the specifics of the stage at which students' storytelling skills are located, so that it 

can provide an accurate initial picture of their abilities and be the basis for developing advanced 

learning strategies. 

 
RESULTS AND DISCUSSION  

Results 

Based on the data collected through structured observations, the following table presents the 

storytelling skills scores of sixth-grade students at SDN Ploso V/176: 

 

Table 1. Storytelling Skills Assessment of Grade VI Students at SDN Ploso V/176 

Student Fluency Intonation Expression & 
Body 
Movement 

Pronunciation Voice 
Volume 

Score Final 
Score 

Student 1 2 2 2 2 2 10 50 
Student 2 3 3 3 3 3 15 75 
Student 3 2 2 2 3 3 12 60 
Student 4 2 2 2 3 3 12 60 
Student 5 3 2 2 2 2 11 55 
Student 6 2 2 2 3 2 11 55 
Student 7 3 3 3 4 4 17 85 
Student 8 3 3 3 4 4 17 85 
Student 9 3 3 3 3 3 15 75 
Student 10 3 3 3 4 3 16 80 
Student 11 3 2 2 2 3 12 60 
Student 12 2 2 3 3 4 14 70 
Student 13 3 3 3 3 3 15 75 

Student 14 3 3 3 3 4 16 80 
Student 15 3 3 3 3 3 15 75 
Student 16 3 3 3 3 3 15 75 
Student 17 3 3 3 3 3 15 75 
Student 18 2 2 2 3 3 12 60 
Student 19 1 2 1 2 2 8 40 
Student 20 3 3 3 3 3 15 75 
Student 21 2 2 2 3 3 12 60 
Student 22 2 2 2 3 3 12 60 
Student 23 3 3 3 3 3 15 75 
Student 24 1 2 1 2 2 8 40 
Student 25 1 2 1 2 2 8 40 
Student 26 2 3 2 3 3 13 65 
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Total Scores per Indicator: 

 Fluency in conveying story content: 63 

 Appropriate sentence intonation: 65 

 Facial expressions and body movement: 62 

 Pronunciation: 75 

 Clear voice volume: 76 

Total Combined Score: 341 

Average Final Score: 66 

To better interpret the results, Table 5 summarizes the average scores for each indicator along 

with their corresponding performance categories: 

 

Table 2. Recapitulation of Storytelling Skills Results for Grade VI Students at SDN Ploso V/176 

Indicator Average Score Category 

Fluency in conveying story content 61 Fair 

Appropriate sentence intonation 63 Fair 
Facial expressions and body movement 60 Fair 

Pronunciation 72 Fair 
Clear voice volume 73 Fair 

Overall Average 66 Fair 

 

From the data presented in Table 5, it can be concluded that the storytelling skills of Grade VI 
students at SDN Ploso V/176 generally fall into the "fair" category. The lowest average score was 

found in the expression and body movement indicator (60), suggesting a need for further 
improvement in physical engagement and expressiveness during storytelling. Meanwhile, the voice 

volume indicator achieved the highest average score (73), indicating that students were relatively 
confident in projecting their voices clearly. The overall average score of 66 confirms that the 

storytelling abilities of the students are adequate but still have considerable room for improvement. 

These findings highlight the importance of further structured practice and teacher guidance to 
enhance specific aspects of storytelling performance, especially in non-verbal expression and vocal 

variation. This supports previous literature suggesting that expressive storytelling is a multifaceted 
skill requiring fluency, articulation, physical expressiveness, and confident voice projection. The 

recapitulation results of storytelling skills can also be illustrated in Figure 1 below. 

 

 
 

Figure 1. Bar Chart of Storytelling Skills Recapitulation by Indicator 

 

Additionally, the overall average storytelling skill score on a scale of 0–100, combining all five 
indicators, is presented in Figure 2 below. 
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Figure 2. Average Storytelling Skill Score of Grade VI Students 

 
In interpreting these findings, it is important to acknowledge several limitations and 

observations that emerged during the study. One unexpected finding was the significant gap between 

verbal and non-verbal storytelling components. While students performed relatively well in voice 
projection, their expressiveness through facial expressions and gestures remained underdeveloped. 

This discrepancy suggests that students may feel more comfortable focusing on vocal delivery while 
neglecting physical engagement, possibly due to limited exposure to performative storytelling 

methods in their regular learning environment. Additionally, the data revealed that a small subset of 
students consistently scored below the “fair” category, indicating the presence of individual 

differences in speaking confidence and storytelling readiness. These results are consistent with 

previous research by Arimbi & Sukartiningsih (2021), which reported that elementary students often 
struggle with the performative aspects of storytelling without explicit instructional support. Compared 

to similar studies on storytelling performance in primary schools, the average score of 66 falls within 
the national range for oral performance but remains below benchmarks for expressive storytelling 

excellence (typically above 75). This reinforces the need for targeted pedagogical interventions, such 

as role-play, multimedia-assisted narration, and repetitive storytelling practice, to elevate storytelling 
competencies to a “good” or “excellent” level. 

 
Discussion 

The results showed that the storytelling skills of grade VI students at SDN Ploso V/176 were 
generally in the "adequate" category with an average score of 66. This shows that students' ability to 

tell stories in an interesting way still needs to be improved. The "adequate" category indicates that 

even though students are able to tell fairy tales, they still experience obstacles in certain aspects, such 
as facial expressions and gestures. According to Tulak et al. (2023), good speaking skills, including 

storytelling, require intensive practice and consistent teacher mentoring. Without proper training, 
students find it difficult to express the emotions and messages of the story effectively. This skill is 

important because it is part of the oral communication competence that is the target of learning 

Indonesian in elementary school. Storytelling is not only about telling stories, but also about 
communicating meaning in an expressive way (Sarifah et al., 2022). Therefore, these results are an 

important foundation for designing a more systematic storytelling skills improvement program. 
The indicator with the lowest score, namely facial expressions and gestures, obtained an 

average score of 60. This shows that students are still not able to adjust their expressions and 

gestures to the storyline that is conveyed. In fact, facial expressions and body movements are 
important elements in storytelling to attract the attention of the audience (Haryanto et al., 2021). 

According to Ningsih et al. (2024), students who are able to display the right expressions in 
storytelling will find it easier to build the atmosphere of the story and increase the attraction of 

listeners. The lack of mastery in this aspect can be caused by a lack of habituation and courage to 
appear in public. Teachers need to provide more focused training on the use of nonverbal expressions 

to make students more confident. Practice through simulations and role-playing can be a solution. 

Thus, these abilities can be gradually improved through a creative and fun approach. 
The highest scoring indicator in the study was clear volume of votes with an average score of 

73. This shows that most students are quite capable of regulating the strength of their voices when 
telling stories in front of the class. Clear volume of sound is important in storytelling activities because 

   

Fair
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it ensures that the story can be heard by all listeners (Setiawan et al., 2023). However, even if the 

volume of the voice is good, the quality of the vocals is not necessarily followed by supportive 
articulation and expression. According to Ruja et al. (2024), voice clarity must be accompanied by 

control of intonation, emotion, and speech speed in order for communication to be effective. 
Therefore, vocal skills training should cover all aspects, not just the strength of the voice. Teachers 

can use breathing exercises and script reading techniques with intonation as alternatives. With a 

holistic approach, students' vocal abilities can be improved comprehensively. 
The students' sentence intonation in storytelling obtained an average score of 63, which is still 

in the "adequate" category. Intonation is crucial in distinguishing meaning and building the dynamics 
of the story. According to Novriadi et al. (2023), the right variations in intonation can portray a 

character's emotions and reinforce the message in the story. The lack of intonation variation can 

cause the delivery of the story to be flat and boring. This shows the need for a learning strategy that 
pays attention to the prosody aspect of speaking. Teachers can provide examples through audio 

playback of stories or expressive live readings (Yuwono & Mirnawati, 2021). By listening to and 
imitating a good story model, students can learn to develop their intonation. This kind of learning 

process helps students strengthen their prosody skills naturally and in a fun way. The fluency in 
conveying the content of the fairy tale received an average score of 61, showing that students still 

need to be strengthened in conveying the storyline sequentially. The irregularities in the storyline 

show that students still have difficulty remembering and conveying the content of the story logically 
(Larasayu & Subrata, 2014). According to Jamiruddin & Ilyas Thamrin (2023), the ability to tell a story 

smoothly is greatly influenced by mastery of story material and narrative structure. Regular 
storytelling practice with a scaffolding approach is urgently needed. Teachers can start from the stage 

of reading, summarizing, and retelling stories orally. With this habit, students will get used to 

arranging ideas in a coherent and logical manner. This is important to develop the ability to think 
systematically in speaking. This strategy can also strengthen retention skills and understanding of the 

content of the story. 
The pronunciation aspect of speaking obtained a score of 72, which is quite good compared to 

other indicators. Good pronunciation reflects that students understand how to pronounce words in 
Indonesian correctly. According to Ovartadara (2022), clear pronunciation is the basis for building 

effective communication and avoiding misunderstandings in storytelling. This success shows that 

some students have good control of articulation. However, keep in mind that pronunciation alone is 
not enough without being supported by the expression and appreciation of the story. Therefore, 

pronunciation exercises need to be integrated with the emotional aspect of storytelling. Teachers can 
use voice recording media to help students evaluate their own pronunciation. This reflective strategy 

can promote linguistic awareness and significantly improve the quality of speaking. Overall, the 

average storytelling skills of grade VI students of SDN Ploso V/176 is 66, which is in the "adequate" 
category. This category is the basis that speaking skills, especially in storytelling, still need to be 

developed through innovative and fun learning approaches. Storytelling not only trains the linguistic 
aspect, but also the social-emotional aspect of students (Nuraeni et al., 2023). Therefore, the role of 

teachers is crucial in creating a learning environment that supports students' courage to perform and 

be creative. One strategy that can be used is project-based learning with a focus on story 
performance. Students are given the freedom to choose stories, modify plots, and present them in 

front of the class. This approach not only improves storytelling skills but also builds confidence and 
responsibility. Therefore, it is necessary to develop a program to strengthen storytelling that is 

sustainable and systematic. 
This research makes an important contribution in understanding the condition of storytelling 

skills of elementary school students. In addition to providing an overview of students' abilities, these 

results can also be used as a basis for the formulation of more contextual Indonesian learning policies. 
Educators and policymakers need to consider the importance of early speaking skills training, 

particularly through storytelling approaches. Storytelling is not only a tool to improve language skills, 
but also to shape students' character, empathy, and creativity (Jannah & Atmojo, 2022). Thus, 

storytelling skills strengthening programs can become an integral part of a character-based 

curriculum. In addition, these skills play an important role in the formation of 21st-century 
competencies, such as communication, collaboration, and critical thinking. The implications of this 

study lead to the need to develop teaching modules and media that support students' narrative skills. 
Therefore, storytelling skills need to be the main concern in the strategy for developing oral literacy at 

the elementary school level. 
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CONCLUSION 

Based on the results of research that has been conducted on the storytelling skills of grade VI 
students at SDN Ploso V/176 Surabaya, it can be concluded that students' storytelling skills in general 

are in the sufficient category, with an average score of 66. Of the five assessment indicators used, 
clear voice volume obtained the highest score (73), while aspects of facial expressions and gestures 

obtained the lowest score (60). This shows that even though students have basic public speaking 

skills, they still have difficulty displaying expressions and movements that support the story. In 
addition, the smoothness in conveying the content of the fairy tale and intonation also needs to be 

improved because the results are not optimal. Storytelling skills that are still in the category are 
enough to show that systematic efforts are needed in learning Indonesian, especially in the aspect of 

speaking. Teachers need to provide continuous practice and use diverse learning strategies, such as 

simulation, role-playing, and project-based approaches. Thus, students can develop storytelling skills 
not only from the verbal side, but also nonverbally, so that the delivery of stories becomes more 

interesting and communicative. The results of this research can also be used as a basis for designing 
storytelling skills development programs as part of improving oral literacy in elementary schools.  

This study has several limitations. First, the research was limited to a single school with a 
relatively small sample size of 26 students, which may limit the generalizability of the findings to 

broader student populations. Second, the research only used structured observation without 

triangulation of other data sources, such as student self-assessment or teacher interviews, which 
could provide a more comprehensive understanding of storytelling competencies. For future research, 

it is recommended to expand the sample across multiple schools and include diverse socio-cultural 
contexts to better capture variations in storytelling abilities. Further studies could also explore the 

effectiveness of specific interventions, such as multimedia-based storytelling or collaborative 

storytelling projects, in enhancing students’ expressive and verbal storytelling skills. Additionally, 
longitudinal studies could be conducted to monitor the progression of storytelling skills over time and 

assess long-term impacts of pedagogical strategies. 
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