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ABSTRACT
English is mostly taught in a classroom setting in a foreign language context. However,
English is not always spoken or exposed to; even in the classroom, hardly ever use
English. This situation suggests that full English classes are utilized quite frequently
and first language is occasionally required. This research aims to reveal the teacher’s
strategies in using target language (TL) in EFL classroom and to reveal the teacher’s
perceptions toward the use of target language in EFL classroom. This research used a
qualitative method with a case study design. The participants of this research were a
teacher that teaching English in one of the senior high schools in Majalengka. The
result shows the teacher tries to maximize the use of English as the target language in
classroom by using several strategies, they are: using the same or similar instruction
and gestures, ‘guess’ the meaning based on the context, speak more slowly and
deliberate, strategy pausing, modifying the pronunciation, vocabulary use is more
basic, simplifying grammar and letting student speaks. The teacher realized that the
English classroom and the English teacher were the only source of learning English.
The teacher tries to maximize the use of English as the target language in classroom.
This is to fulfil the opportunity to learn English for students. And teachers also believe
that getting used to English in classroom can improve students' abilities in English.
This research was not conducted deeply and the writer realized there are many
Article History: weaknesses in it. This research also allows the other researcher to research new things
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INTRODUCTION
Syarifah and Emiliasari (2016) state in general, English is mostly taught in a classroom setting in a

foreign language context. However, English is not always spoken or exposed to; even in the classroom,
hardly ever use English. The circumstances of the students serve as justification for the teachers' use of
first language. Teachers frequently use their mother tongues to help students feel at ease in English class
because some students may not be native English speakers. Whereas, the teacher might be the only
native English speaker they encounter. For students to improve their English skills, it is ideal for EFL
classrooms to use only English and no other languages. As a result, there are not many opportunities for
students to speak in the target language outside of the classroom. The researcher uses the terms L1 as
Bahasa Indonesia and target language (TL) as English.

Based on the findings of the researcher's observations in one of senior high schools in Majalengka,
the English teachers frequently instructs in L1 rather than the target language and used another
language in class, such as Sundanese. The use of L1 to teach English is debatable because overusing L1
in English classes may make students dissatisfied. According to Hasrina et al. (2018), excessive L1 use
can limit students' exposure to and opportunities for TL practice. To aid in their linguistic acculturation,
teachers must encourage their students to speak English in class. The student might be the source of
their own motivation in addition to the teacher acting as a conduit. To learn English as a foreign
language, target language (TL) interaction and use are therefore considered to be essential. On the other
hand, according to Zainil (2018), hardly anyone speaks English outside of the classroom, and the
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teachers who do instruct students in the language do so without being native speakers. Students
consequently did not hear a lot of spoken English either inside or outside the classroom. Due to the
limited use of English in both social and educational settings, this happened.

Concerning the problems outlined above, to help students become more adept at using the target
language, a solution to the issues is required. The ability of students to learn and produce the target
language is closely linked to the language classroom's expectations. Students' proficiency in the target
language should at the very least allow them to converse in the classroom. According to Nurhidayat
(2021) communication is more than just talking about or writing about a subject; it also involves talking
about the message's recipient's interpretation of the subject and how to convey the message so that the
interlocutor or recipient talks about the topic's implied meaning. As described by Krashen (2017).
Language learners can understand what has been said or written in the target language when they
receive comprehensible input. A setting where the target language is spoken must be introduced to the
students. The environment for language instruction must be created by the teacher. The classroom is one
of the few settings where the teacher can interact and communicate with the students in the target
language. Due consideration should therefore be given to the language used in Indonesian EFL
classrooms.

The purpose of this research is to reveal the teacher's strategies and perceptions in using Target
Language in EFL Classroom. This research is expected to assist teachers to evaluate their own foreign
language lessons objectively and help them realize the importance of using the target language by
creating awareness about their EFL classroom. It also, hopefully, provides a broader perspective on
utilizing the target language, especially for those who work in the field of teaching English as a foreign
language.

Septiani, et al (2021) on their research stated that Target Language use in English language
teaching techniques has significantly increased. The idea of giving students (non-native English speakers)
enough exposure to English is one of the factors causing such a problem. On the other hand, little is
known about how English as the TL is utilized as a medium of instruction and communication between
teachers and students. The findings demonstrated the ways in which teachers and students interact and
communicate using the TL. Additionally, it was demonstrated that using the TL in pre- and post-activities
as well as when commanding the student makes the TL's purpose clear. From a pedagogical standpoint,
motivating students to communicate in the TL (English) fosters their desire to do so and increases their
awareness of the significance of the language in the learning processes that take place in the classroom.
Besides that, Jati (2015) claims on his research result shows, All participants agreed that teachers' use of
TL benefits them, despite the challenges they encountered. In line with that, Roostini (2019) on her
research shows that the student-teacher have positive attitudes toward the target language and culture,
their perceive themselves to be more confident at ease when discussing Western cultures in the
classroom. It shows, that TL should be used primarily in the classroom to familiarize students with TL and
to benefit students.

Based on the background above, the question of this research can be focus to reveal the teacher’s
strategies and perceptions in using the target language as English in EFL classroom. Exploring the
teacher strategies and perceptions in using target language in English teaching actual practices would
help teachers evaluate their own foreign language lessons objectively and help them realize the
importance of using the target language by creating awareness about their EFL classroom.

METHODS

The researcher used a qualitative data approach as the research design in order to reveal the
teacher’s strategies and teacher’s perception in using target. According to Tenny, et al., (2022) stated the
qualitative data approach explores and provides deeper insights into real-world problems in the form of
words. The participant is one English teacher in senior high school. The main data for this research was
gained through observation and interview. The Observation was conducted to monitor English teacher
during teaching-learning process. This technique used to get any information about the teacher’s

Open Access: https://ejournal.papanda.org/index.php/pjee



Papanda Journal of English Education, 2(1), 2023, pp. 1 - 10

strategies in using target language in EFL classroom. The instrument to collect the data by using this
technique is observation checklist. The researcher was interview teacher who teach English at senior high
school. By this technique the researcher asked the English teacher which aimed to gain clarified
information about the strategies that teacher used in classroom and teacher’s perceptions toward using
target language. To obtain the data, the tape recorder was used to record the teaching process. The data
were familiarizing, organizing, coding and reducing, interpreting and representing.

RESULTS AND DISCUSSION
Teacher’s Strategies in Using Target Language in EFL Classroom

Base on observation and interview the researcher obtained some information from the participant
related to the research questions. The researcher found out there are some teacher’s strategies in using
target language that were used by teacher at one of senior high schools in Majalengka.

The table 1 and 2 show the finding of teacher’s strategies in using target language.

Table 1. the finding of observation

NO. Strategies 1st i 3rd
Observation | Observation | Observation
1. Using the same or similar instruction and | vV v -
gesture
2. ‘guess’ the meaning based on the | V v -
context.
3. Use diverse media - - -
4, Use visual presentation - - -
5. Have students repeat instructions - - -
6. Speak more slowly and deliberate v v v
7. Strategy pausing v v v
8. Modifying the pronunciation v v v
9. Vocabulary use is more basic. v v v
10. | Simplifying Grammar v v v
11. Letting student speaks v v -
Table 2. the result of interview
No. | Interviewer Respondent
1. | In case you first try to ensure their | using other words or sentences and body
comprehension with other strategies, | language and if it gets stuck, I translated.
which are these strategies?
2. | What do you do when your students do | As I said before, I usually repeat words with
not understand what you are saying in | other words but with the same meaning and
L2? Do you directly turn to the L1 or do | purpose, apart from that it is usually also
you first try to use other strategies? accompanied by body language like the
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example above when asking students to look
for trash under the table "look at under the
table" my body language is like looking
down.

3. | Based on observation, I found that you | I am just trying to simplify what I mean by
used strategies using the same/similar | simply replacing. If it does not work, then I
instructions, what is your opinion on that? | can help by translating it into Indonesian.
Even if the time allows, I invite them to look
for the meaning of a fragment of a word that
is still foreign to them from what I said.

4. | Based on observation, I found that you | The students are still learning foreign
used strategies speak slowly and pausing, | languages which is English, in my opinion it
do you think it is necessary? is very necessary to speak foreign languages,
especially English at a slower pace in class so
that it is clearer in their ears, students still
really need a lot of time to absorb what is
conveyed by me. Besides that, I can also
think beforehand what I say so that it can be

understood.
5. | What do you think about using local | I accidentally used the local dialect, maybe
dialect as you as Sundanese? because I am also a Sundanese so I am used

to using the Sundanese dialect. But in my
opinion, it is also beneficial to use the local
dialect so that students are also used to
hearing clearly foreign languages by using
the local dialect so they can quickly
understand what is being said.

6. | Why do you often use simple sentences? | For students, the sentences used must be as
simple as possible, and the grammar is also
simple, so that they are also familiar and can
used English in their daily life and can
understand what I am saying. At least they
are not confused when learning English

7. | What is your purpose in asking students | For this case it just so happens that the
to speak about their favorite songs? material is about songs, 1 deliberately
accustom them to speaking English with
what they like, one of their favorite songs, of
course, it must be an English song, maybe it
can stimulate them to find out more about
the songs they like. Of course, this can
familiarize them with English.

From the research finding, the teaching strategies employed by teacher in using target language
were SO various.

1) using the same or similar instruction and using gestures
The first strategy is using the same or similar instruction and using gesture. Using the same
or similar instruction and using gesture is a strategy used when students do not understand the
sentence that the teacher conveys, then the teacher used another sentence with the same
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2)

3)

4

5)

6)

7)

meaning and the teacher also used body gestures. And if that does not work either, the teacher
translates it into Indonesian. This is in line with Rijoly (2017) student may not understand the
message (yet), but they understand what was asked of them. There is no rule against using L1 in
instruction if the goal is to provide intelligible input. To encourage comprehensible input, teachers
should introduce language functions such as common phrases in the target language that will be
used in a predictable routine so that students can associate the sound, sentence patterns, and
meaning to the instruction even if they do not fully understand the instructions word for word.
guess’ the meaning based on the context

The second strategy is ‘guess’ the meaning based on the context. Guess the meaning based
on the context is used when students ask the meaning of a word. In this moment, the teacher
does not give the answer immediately when the students ask a question concerning the meaning
of a particular word, phrase, or language function. the teacher directs the students' attention to
known terms and assist them in determining their meaning. This assisted the pupil in thinking
and harnessing their sense of knowledge, which led to comprehension. At that time the students
enthusiastically searched for the meaning of the word. In line with Rijoly (2017), guess the
meaning assisted the pupils in thinking and harnessing their sense of knowledge, which led to
comprehension. With this, students can be more enthusiastic in learning English.
Speak more slowly and deliberately

The third strategy is a Speak more slowly and deliberately, is used when teaching English,
the teacher speaks slower so students can understand and easily understand what the teacher is
said. This is also useful for students so that they have more time to understand what the teacher
is saying. It is crucial to speak English in class more slowly so that it is clearer to the students'
ears because, in the teacher's opinion, they are still learning a foreign language, namely English.
This is because students still require a lot of time to fully comprehend what is being said. In line
with Maulina (2021), the teacher should speak more slowly and deliberately in class. This is
necessary since not every student will understand if the teacher speaks quickly. It is also
beneficial for them to take notes and consider the meaning of the words stated by the teacher or
instructor.
Strategy to pausing

The fourth strategy is pausing. When explaining in classroom, the teacher takes pauses into
account as well. To ensure that what is said will be understood, the teacher plans. This is in line
with Maulina (2021) it is critical to pause when speaking. It is especially crucial when the listener
is a student who is still learning the language. The teacher in the classroom must also pay
attention to this element. When adopting this method, pupils or listeners may have more time to
understand grammar, pronunciation, and tone when someone is speaking. It also assists
students in comprehending what the teacher says, whether it is in sentences or phrases
modifying the pronunciation

The fifth strategy is modifying the pronunciation. The teacher used the local dialect, namely
Indonesian or Sundanese. This can make it easier for students to understand what the teacher
said clearly because the teacher used a dialect that they often hear even in a different language.
In line with Maulina (2021), it is thought that when a teacher pronounces English words in the
local dialect, the students will understand them better.
vocabulary use is more basic

The sixth strategy is vocabulary use is more basic. The researcher found the teacher used
simple sentences. The teacher believed that the student will be familiar and can use English in
their daily life and can understand what teacher said. This is in line with Maulina (2021), the
teacher must alter the complexity of the vocabulary used in EFL classroom. Complex terms are
not understood by everyone. As a result, it is critical to use daily phrases and vocabularies to
familiarize and have them use the words later as practice material.
simplifying grammar
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The researcher also found that the teachers simply grammar to be able to use and
understand English in daily life. In line with Maulina (2021), grammar that is accurate is good,
but grammar that is accurate and simpler is better. The teacher used simple grammar to make it
easier for students to understand what is meant. Besides that, student be able to use and
understand English in daily life.

8) letting student speaks
The last strategy is letting student speaks, this strategy is the new finding by the
researcher when observation. In this moment, teacher ask student one by one to speak their
favourite song. The students feel enthusiast when spill their favourite song. This practice student
to be able in speaking English. This in one of teacher strategies to stimulate the student in
learning English.

Teacher’s perceptions toward using target language in EFL classroom

The finding showed that the teacher who taught English has some perceptions toward using
target language in EFL classroom. The teacher uses more English in classroom to improve student’s
ability in learning English. The ability to speak in English is the most crucial aim of learning the language.
Recognize the intentions of others and be able to effectively communicate our own intentions. Using a lot
of English in class will help students become acclimated to the language, which will help them pick it up
quicker. It may also help students feel more confident speaking English, especially if they stutter. This is
in line with Rahmadani (2016); Jati (2016), for the process of language learning, it is crucial to use
English as the medium of instruction when the language is being studied in a classroom. The exposure of
the students to the target language is greatly increased by its use in the classroom. Because of the use of
the target language in the classroom, students are receiving more understandable input, which leads to
the development of more complex language structures. By using the target language in the classroom,
teachers can serve as role models for their students in terms of how to speak the language and how to
approach it.

The teacher realized that outside of classroom, the students never even use English, making her
the only resource they have for learning the language. The teacher believes that students who are
exposed to English in the classroom frequently will learn it more quickly. Students may develop an
English habit if English is used constantly with them. It is in line with Idris (2014) claims that English is
the only specific foreign language that is typically taught in schools as a subject. Students who are
learning English as a foreign language do so in an EFL classroom. An EFL classroom is one where English
is not the main language of instruction. The students share the same language and cultural background.
The teacher may also be the only native English speaker they come across. It is ideal for EFL classrooms
to use only English and no other languages so that students can develop their English language skills.

The teacher needs a lot of patience in using target language because it will take them a while for
the students to understand what the teacher just said. They need some time to comprehend and adjust
to English. To become accustomed to learning English, students must be forced. Although they still
stumble over their words and do not use long sentences, the teacher noticed that the students are more
confident in speaking English. Sometimes they speak after doing a translation. However, it is a means of
making them want to learn English.

The teacher found itself, that the students are more confident in speaking English, although the
students are still stammering and the teacher thought this way is stimulate the students to learn English.
It is in line with Roostini (2019), the teachers and students have favorable attitudes toward the target
language and culture. When discussing Western cultures in the classroom (as opposed to Indonesian
cultures), teachers believe they are more assured and at ease. The notion that Western culture is more
significant than local culture is rejected by them. They feel that their native language, Indonesian, should
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only be spoken outside of the classroom. The target language (English) should, however, be used in the
teaching-learning process inside the classroom.

In conclusion, the teacher realized that the English classroom and the English teacher were the
only source of learning English. The teacher tries to maximize the use of English as the target language
in classroom. This is to fulfil the opportunity to learn English for students. And teachers also believe that
getting used to English in classroom can improve students' abilities in English.

CONCLUSION

In summary, the first finding is about the teacher’s strategies in using target language in EFL
classroom. Based on data analysis can be concluded that are strategies employed by teacher in using
target language in EFL classroom. Based on data above, the result of the observation and interview show
using the same or similar instruction and using gestures, ‘guess’ the meaning based on the context,
speak more slowly and deliberately, strategy pausing, modifying the pronunciation, vocabulary use is
more basic, simplifying grammar, and letting student speaks are various strategies that employed by
teacher in classroom. The second finding is about the teacher’s perception toward using target language
in classroom, the teacher realized that the English classroom and the English teacher were the only
source of learning English. The teacher tries to maximize the use of English as the target language in
classroom. This is to fulfil the opportunity to learn English for students. And teachers also believe that
getting used to English in classroom can improve students' abilities in English.

This research was not conducted deeply and the writer realized there are many weaknesses in it.
The researcher only focused on teacher strategies and perception toward using target language in EFL
classroom. Meanwhile, others researcher needs to investigate this point deeply because this research was
not really investigated in comprehension. Besides that, this research only involved one English teacher,
one school, and limited time. This research also allows the other researcher to research new things
behind English as a medium of instruction and the researcher suggests to other researchers to involve
more participants and longer time.

REFERENCES

Akbari, O., & Razavi, A. (2016). Using authentic materials in the foreign language classrooms: Teachers
perspectives in EFL classes. International Journal of Research Studies in Education, 5(2), 105-
116. DOI:10.5861/ijrse.2015.1189

Al Darwish, S. (2017). Teachers’ attitude toward a foreign language: Factors affecting the target language
teaching process. International Journal of English Language Teaching, 5(1), 1.
DOI:10.5430/ijelt.v5n1p1l

Al Masri, A., Al Smadi, M., & Al Shihab, S. (2019). The effect of using target language on the achievement
of tenth grade students in EFL classrooms in Jordan. Global Research Journal of Education, 2(4),
214-223. globalscienceresearchjournals.org

Al Tale', M. A., & Al Qahtani, F. A. (2022). Code-switching Versus Target-language only for Saudi EFL
Students. Arab World English Journal, 13 2) 437-450. DOLI:
https://dx.doi.org/10.24093/awej/vol13n02.30

Al-Wossabi, S. (2016). Speaking in the target language: Issues and considerations. Journal of Language
Teaching and Research, 7(5), 886. DOI:10.17507/jltr.0705.08

Bale, J. (2016). Language proficiency in an era of accountability: Using the target language to learn how
to teach. Journal of Teacher Education, 67(5), 392-407.
https://doi.org/10.1177/0022487116667196

Batool, N., Anosh, M., Batool, A., & Igbal, N. (2017). The direct method: A good start to teach oral
language. International Journal of English Language Teaching, 5(1), 37-40.
https://www.semanticscholar.org/paper/The-Direct-Method%3A-A-Good-Start-to-Teach-Oral-
Batool-Anosh/dd86d2b5a675569e6ac9b97e9df37b0d38257732#citing-papers

’

Open Access: https://ejournal.papanda.org/index.php/pjee



8 Papanda Journal of English Education, 2(1), 2023, pp. 1- 10

Brevik, L. M., & Rindal, U. (2020). Language use in the classroom: Balancing target language exposure
with the need for other languages. Tesol Quarterly, 54(4), 925-953. DOI:
https://doi.org/10.1002/tesq.564

Choi, E., & Lee, J. (2016). Investigating the relationship of target language proficiency and self-efficacy
among nonnative EFL teachers. System, 58, 49-63.
https://doi.org/10.1016/j.system.2016.02.010

Christie, C. (2016). Speaking spontaneously in the modern foreign languages classroom: Tools for
supporting successful target language conversation. Lang. Learn. J. 44, 74— 89.
https://doi.org/10.1080/09571736.201 3.836751

Collins, L., & Mufioz, C. (2016). The foreign language classroom: Current perspectives and future
considerations. The Modern Language Journal, 100(S1), 133-147.
https://doi.org/10.1111/modl.12305

Cresswell, J. W. (2014). Fourth Edition Research Design: Qualitative, Quantitative & Mixed Method
Approaches. (4th ed.). Sage Publications Inc.

Eriksson, A. (2019). Target Language Use during English Lessons for Young Language Learners
(Dissertation). Retrieved from http://urn.kb.se/resolve?urn=urn:nbn:se:hig:diva-29799

Fachriyah, E. (2017). The functions of code switching in an English language classroom. Stud. English
Lang. Educ. 4, 148. https://doi.org/10.24815/siele.v4i2.63 27

Fauziati, E. (2017). Native and target language influence on the students’ interlanguage production: a case
of Indonesian EFL compositions. Indonesian Journal of Applied Linguistics, 7(1), 54-63.
DOI:10.17509/ijal.v7i1.6858

Franklin, C. E. (1990). Teaching in the target language: problems and prospects. Language Learning
Journal, 2(1), 20-24. DOI: http://dx.doi.org/10.1080/09571739085200371

Frohm, T. (2009). Does more target language use by the teacher encourage more target language use by
the students? (Dissertation). Retrieved from http://urn.kb.se/resolve?urn=urn:nbn:se:kau:diva-
4226

Gilakjani, A. P., & Sabouri, N. B. (2016). How can EFL teachers help EFL learners improve their English
pronunciation?.  Journal of Language Teaching and Research, 7(5), 967.
DOI:10.17507/jltr.0705.18

Harmer, J. (2007). The Practice of English Language Teaching (4th ed). Harlow: Longman

Hasrina, N., Aziz, Z.A., & Fitriani, S.S. (2018). First Language (L1) Use in the EFL Classroom: Perceptions
of Students and Teachers. English Education Journal (EEJ), 9(3), 406-421.
https://jurnal.usk.ac.id

Hennink, M., Hutter, 1., & Bailey, A. (2020). Qualitative Research Methods (Second Edition). Sage
Publications Inc.

Hermanto. (2015). Understanding Teacher Talk to Support Students’” Communicative Competence. Jurnal
Sosial Humaniora. 8. 143. 10.12962/j24433527.v8i2.1249.

Hidayati, T. (2017). English Language Teaching in Islamic Education in Indonesia; Challenges and
Opportunities. Englisia J. 3, 65. https://doi.org/10.22373/ej.v3i2.751

Idris, S. (2014). Language policy and the construction of national and ethnic identities in Indonesia. US-
China Education Review, 4(10), 691-705.

Inada, T. (2021). Teachers' Strategies for Decreasing Students' Anxiety Levels to Improve Their
Communicative Skills. English Language Teaching, 14(3), 32-41.
https://eric.ed.gov/?id=E]1288207

Istifci, I. (2019). Code-switching in tertiary-level EFL classrooms: perceptions of teachers. Journal of
Language and Linguistic Studies, 15(4), 1287-2019. DOI: https://doi.org/10.17263/]lls.668428

Jati, N. P. K. (2016). Teachers’ Target Language Use in EFL Classrooms: students’ perceptions (Doctoral
dissertation, Program Studi Pendidikan Bahasa Inggris FBS-UKSW). https://repository.uksw.edu

Open Access: https://ejournal.papanda.org/index.php/pjee



Papanda Journal of English Education, 2(1), 2023, pp. 1 - 10 9

Kawulich, B. (2015). Chapter 12 Collecting Data Through Observation. In Participant Observation as a Data
Collection Method (p. 21). Semantic Scholar.

Krashen, S. (2017). The Case for Comprehensible Input. Lang. Mag.

Krulatz, A., Neokleous, G., & Henningsen, F. V. (2016). Towards an understanding of target language use
in the EFL classroom: A report from Norway. International Journal for 21st Century Education,
3(Special), 137-152. DOI: https://doi.org/10.21071/ij21ce.v3iSpecial.5713

Littlewood, W., and Yu, B. (2011). First language and target language in the foreign language classroom.
Language Teaching, 44, 64-77 doi:10.1017/50261444809990310

Mahmud, S. (2018). Should teachers use L1 in EFL classroom?. Journal of NELTA, 23(1-2), 25-39. DOI:
https://doi.org/10.3126/nelta.v23i1-2.23346

Marhamah, R., Daud, B., & Samad, I. A. (2017). Integrating Target Language Culture into Teaching-
Learning EFL. English Education Journal, 8(4), 488-502.
https://jurnal.usk.ac.id/EEJ/article/view/9212

Maulina. (2021). Exploring Teachers’ Classroom Language in Teaching English (Dissertation, Program
Studi Bahasa Inggris Fakultas Tarbiyah dan Keguruan Universitas Islam Negeri Ar-Raniry Banda
Aceh). https://repository.ar-raniry.ac.id/id/eprint/ 18362

Moeller, A. K., & Roberts, A. (2013). Keeping it in the target language. Faculty Publications: Department of
Teaching, Learning and Teacher Education. 162.
http://digitalcommons.unl.edu/teachlearnfacpub/162

Nukuto, H. (2017). Code choice between L1 and the target language in English learning and teaching: A
case study of Japanese EFL classrooms. Acta Linguistica Hafniensia, 49(1), 85-103. DOI:
https://doi.org/10.1080/03740463.2017.1316631

Nurhamidah, Fauziati, E., & Supriyadi, S. (2018). Code-Switching in EFL Classroom: Is It Good or Bad?.
Journal of English Education, 3(2), 78-88. doi: http://dx.doi.org/10.31327/jee.v3i2.861

Nurhidayat, E. (2021). Pre-service English Teachers' Barriers in Promoting Students Communication Skill in
EFL Classroom. Journal of English Language Learning, 5(1), 422326. doi:10.31949/jell.v5i1.3166.

Rahmadani, D. (2016). Students' perception of English as a medium of instruction (EMI) in English
classrooms. Journal on English as a Foreign Language, 6(2), 131-144.

Rashid, Y., Rashid, A., Warraich, M. A., Sabir, S. S., & Waseem, A. (2019). Case Study Method: A Step-by-
Step Guide for Business Researchers. International Journal of Qualitative Methods, 18.
https://doi.org/10.1177/1609406919862424

Rijoly, H. M. (2019). Comprehensible Input in Language Learning. JURNAL TAHURI, 14(2), 31 - 40.
Retrieved from https://0js3.unpatti.ac.id/index.php/tahuri/article/view/1371

Roostini, K. E. (2019). Student-Teachers’perception Towards the Target Language and Culture In Their
EFL Classrooms: A Case Study. Konferensi Linguistik Tahunan Atma Jaya.
https://www.ubm.ac.id/post-jurusan/konferensi-linguistik-tahunan-atma-jaya-17-kolita-17-10-12-
april-2019/

Saidbakhramovna, A. F., Valijonvna, R. N., & Sharofidinovna, K. D. (2021). The method of educating
vocabulary in a foreign language or target language. Linguistics and Culture Review, 5(S1),
1649-1658. https://doi.org/10.21744/lingcure.v5nS1.1994

Sari, P., Syahrir., & Aliah, H. (2021). Teacher’s Target Language Use in Classroom Discource: Teacher’s
Point of View. Jurnal Edupedia Universitas Muhammadiyah Ponorogo, 5(1): 30-40.

DOI: 10.24269/ed.v5i1.619

Septiani, D., Saputra, Y., & Abdullah, F. (2021). The use of Target Language in a Classroom: Focusing on
an Indonesian EFL Teacher. TLEMC (Teaching and Learning English in Multicultural Contexts),
5(1),61-73. DOI: https://doi.org/10.37058/tlemc.v5i1.2163

Open Access: https://ejournal.papanda.org/index.php/pjee



10 Papanda Journal of English Education, 2(1), 2023, pp. 1-10

Suganda, L. A., Loeneto, B. A., & Zuraida, Z. (2018). Teachers’ use of code switching in an English as a
foreign language context in Indonesia. Script Journal: Journal of Linguistic and English Teaching,
3(2), 111. DOI: https://doi.org/10.24903/sj.v3i2.202

Surayatika, D. (2020). Students’ Perception of Teachers’ Bilingual Language Use in EFL Classroom. Global
Expert: Jurnal Bahasa dan Sastra, 8(2).

DOI: http://dx.doi.org/10.36982/jge.v8i2.963

Syarifah, E. F., & Emiliasari, R. N. (2016). Classroom Management Strategies in An EFL Class. In UNNES
International Conference on ELTLT (English Language Teaching, Literature, and Translation) (pp.
230-235).

Tenny, T.D., Brannan, G.D., Brannan, J. & Sharts-Hopko, N.C. (2020). Qualitative Study. StatPearls
Publishing, Treasure Island. https://pubmed.ncbi.nim.nih.gov/29262162/

Tiffany and Zainil, Y. (2018). The Use of English in EFL Classroom At Junior High Schools In Padang.
Journal of English Language Teaching, 7(4). DOI: https://doi.org/10.24036/jelt.v7i4.101762.

Vold, E. T., & Brkan, A. (2020). Classroom discourse in lower secondary French-as-a-foreign-language
classes in Norway: Amounts and contexts of first and target language use. System, 93, 102309.
DOI: 10.1016/j.system.2020.102309

Wang, C,, Tseng, W. T., Chen, Y. L., & Cheng, H. F. (2020). Classroom interactions in the target language:
Learners’ perceptions, willingness to communicate, and communication behavior. The Asia-
Pacific Education Researcher, 29, 393-404. DOI: 10.1007/s40299-019-00492-y

Yan, E. M., Fung, L. Y., Liu, L., & Huang, X. (2016). Perceived-target-language-use survey in the English
classrooms in China: investigation of classroom-related and institutional factors. Journal of
Multilingual and Multicultural Development, 37(1), 75-96. DOI: 10.1080/01434632.2015.1029934

Zainil, Y. (2019). An Analysis of Language Input in EFL Classrooms at Junior High Schools in Padang. In
Sixth of International Conference on English Language and Teaching, 23-32. Atlantis Press. DOI:
10.2991/icoelt-18.2019.4

Open Access: https://ejournal.papanda.org/index.php/pjee



