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Reading comprehension is a critical skill for English as a Foreign Language (EFL) 

learners, especially in Indonesia, where English is a compulsory subject in junior high 

schools. However, many students struggle with understanding texts due to limited 

vocabulary, lack of exposure to authentic English, and conventional teaching methods 

that rely heavily on textbooks. This study investigates the effectiveness of integrating 

BBC Learning English videos, combined with the PQ4R (Preview, Question, Read, 

Reflect, Recite, Review) strategy, to enhance reading comprehension among seventh-

grade students at SMPN 1 Sukahaji, Majalengka. Employing a quasi-experimental 

design, 30 students were divided into experimental and control groups. The 

experimental group received video-based instruction, while the control group used 

conventional text-based methods. Data were collected using a 30-item multiple-choice 

reading comprehension test and analyzed with descriptive statistics, the Shapiro–Wilk 

test, Levene’s test, and Independent samples t-test. The results show a statistically 

significant improvement in the experimental group’s reading comprehension scores (p 

= 0.001), indicating that BBC Learning English videos, when systematically integrated 

with reading strategies, can enhance students’ understanding, motivation, and 

engagement. This research contributes to the growing evidence supporting the use of 

multimedia in EFL classrooms and offers practical recommendations for educators and 

policymakers. 

Keywords: BBC Learning English, reading comprehension, PQ4R, multimedia learning, 

EFL, Indonesia 

 

INTRODUCTION 

In Indonesia, English is a compulsory subject in junior high schools, and students must develop 

reading comprehension skills to meet curriculum goals and engage in global communication (Zahrida & 

Elfrida, 2021). However, Indonesian students often face significant challenges in reading comprehension, 

as reflected in national assessments and international evaluations like PISA, where their reading literacy 

scores remain below the global average (OECD, 2019). 

Several factors contribute to these challenges. Many students have limited access to authentic 

English materials outside the classroom, which restricts their vocabulary and background knowledge 

(Rahmawati & Umamah, 2022). Additionally, traditional teaching methods in Indonesia emphasize rote 

memorization and grammar translation, which do not sufficiently promote critical thinking or active 

engagement with texts (Hasanah et al., 2023; Wijayanti & Setiawan, 2021). Moreover, the scarcity of 

diverse and engaging reading resources further hinders students’ motivation and ability to comprehend 

complex texts (Setiani et al., 2022). 

Reading comprehension requires more than decoding; it involves integrating textual information 

with prior knowledge, making inferences, and evaluating meaning (Anderson & Pearson). Theoretical 

frameworks such as schema theory and Mayer’s Cognitive Theory of Multimedia Learning (2009) highlight 

that multimodal input—combining text, audio, and visuals—can enhance understanding and retention. 
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Video-based learning, in particular, offers authentic language input and contextual cues that support 

vocabulary acquisition and cultural understanding, aligning with constructivist approaches that emphasize 

active, student-centered learning (Cartwright, 2025; Fatimah et al., 2023; Rizky & Mahmud, 2021). 

Previous studies have demonstrated the benefits of multimedia instruction in EFL contexts. 

Maulida and Yunita (2020) found improved reading comprehension and motivation through video use, 

while Wijayanti and Setiawan (2021) reported increased student engagement in multimedia 

environments. Setiani et al. (2022) showed that videos help clarify difficult vocabulary and improve 

inferencing skills. However, most research has focused on urban or well-resourced schools, with limited 

attention to rural areas like Majalengka. The PQ4R reading strategy—Preview, Question, Read, Reflect, 

Recite, Review—has also been shown to scaffold reading and promote active learning, especially when 

combined with multimedia (Septiana et al., 2024). 

This study addresses the gap by investigating the combined effect of BBC Learning English videos 

and the PQ4R strategy on reading comprehension among rural Indonesian junior high students. The 

research questions are: (1) How does this integration improve reading comprehension compared to 

conventional methods? (2) Which reading comprehension aspects benefit most? (3) How do students 

perceive video-based reading lessons? The study aims to evaluate effectiveness, identify key 

comprehension gains, and explore student perceptions. Its novelty lies in applying this combined 

approach in a rural context, providing empirical evidence and practical insights for educators and 

policymakers seeking innovative, contextually relevant EFL reading instruction. 

 

METHODS 

This study employed a quasi-experimental design with a post-test-only control group to examine 

the effectiveness of BBC Learning English videos integrated with the PQ4R reading strategy on seventh-

grade students’ reading comprehension. The quasi-experimental approach was selected due to practical 

constraints on random assignment and the need to maintain natural classroom settings, thereby 

preserving ecological validity (Creswell, 2017). This design facilitated a comparison between an 

experimental group receiving video-based instruction and a control group taught via conventional text-

based methods. 

The population comprised seventh-grade students at SMPN 1 Sukahaji, a public junior high school 

which is located at Jl. Widara, Cikalong village, Majalengka, West Java, Indonesia. Two intact classes, 

each consisting of 15 students (total N=30), were selected through random sampling to maintain 

instructional consistency and minimize contamination between groups. The sample of this case were the 

students from VII-A as the experimental class and VII-B as control class, which was determined by 

lottery. Participants were aged 12 to 13 years, with balanced gender distribution and comparable prior 

English proficiency based on school records. None had prior experience using BBC Learning English 

videos in their curriculum. This research used quantitative data. Quantitative data analysis in the form of 

a reading comprehension test consisting of 30 multiple-choice questions. The data analysis techniques 

used in this study used Microsoft excel and JASP software. 

30-items multiple-choice reading comprehension test was developed to assess students’ abilities 

across six key indicators: 1)Identifying main ideas, 2) Recognizing supporting details, 3) Understanding, 

vocabulary in context, 4) Identifying cause-effect relationships, 5) Extracting factual information, 6) 

Locating setting or place. 

The test items were aligned with the Indonesian national curriculum and the instructional content. 

Content validity was established through expert review by three English education specialists. The 

instrument was piloted with a comparable group outside the study sample, yielding a high reliability 

coefficient (Cronbach’s alpha = 0.89), indicating strong internal consistency. 

 

RESULTS AND DISCUSSION  

Data were collected immediately after the intervention via the post-test administered in a 

controlled classroom setting under researcher and teacher supervision. Students had 60 minutes to 



38 Papanda Journal of English Education, 3(2), 2024, pp. 36 – 42  

 

Open Access: https://ejournal.papanda.org/index.php/pjee 

 

complete the test. Additionally, qualitative data were gathered through structured student feedback 

questionnaires and informal focus group discussions with the experimental group to explore perceptions 

of video-based instruction. 

Quantitative data were analyzed using JASP statistic software. The Shapiro–Wilk test assessed 

normality of score distributions. An independent samples t-test compared mean reading comprehension 

scores between groups, with significance set at p < 0.05. Cohen’s d was calculated to determine the 

effect size. Qualitative data from questionnaires and discussions were analyzed thematically to identify 

common perceptions, benefits, and challenges experienced during the intervention. 

 

The Result of Post-Test 

After getting treatment, a post-test was carried out to determine students knowledge for reading 
comprehension. The test was taken by all participants who is 30 students from two classes. The pre-test 

was conducted a month after pre-test.  
 

Table 1. Statistic of Post-Test of Control Class 

Descriptive Statistics  

  POST TEST CONTROL CLASS 

Mode  60.000 a  

Median  60.000  

Mean  65.000  

Minimum  55.000  

Maximum  85.000  

ᵃ The mode is computed assuming that variables are discreet. 

 
Table 2. Statistic of Post-Test of Control Class 

Descriptive Statistics  

  POST TEST EXPERIMENTAL CLASS 

Mode  100.000 a  

Median  95.000  

Mean  91.333  

Minimum  80.000  

Maximum  100.000  

ᵃ The mode is computed assuming that variables are discreet. 

 

Normality Post-Test  
To get the normality, the writer used JASP, and use Shapiro-Wilk. The data were fewer than 50 

samples used. So, in this case the researcher test the normality used Shapiro-Wilk. 

 

Here are the results : 

 
Table 3. Test of Normality 

Test of Normality (Shapiro-Wilk)  

Residuals W p 

POST-TEST  0.933  0.061  
 
Note.  Significant results suggest a deviation from normality. 
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Based on the results of the normality test conducted using the Shapiro–Wilk test on the post-test 
data, a statistical value of W of 0.933 was obtained with a significance value (p-value) of 0.061. This 
value is greater than the significance limit of 0.05, which means that the data is normally distributed and 

there are no significant deviations from the normal distribution. Therefore, it can be concluded that the 
post-test data in this study meets the normality assumption, which is an important prerequisite before 
conducting further statistical analyses such as parametric tests. This indicates that the data distribution is 

sufficiently even and there are no extreme outliers that could influence the analysis results. Therefore, 
further statistical analysis can be conducted using the Independent Samples t-test since the normality 
assumption has been met, resulting in test results with higher validity and reliability. 

 
 
Homogeneity Post-Test 

The Homogeneity Test in this research was conducted using JASP and the Levene statistical test. 

The data must come from a homogeneous population in compliance with the H0 acceptance conditions if 

the significance value is more than 0.05 (Sukestiyarno,2020). Here are the results : 

 
Table 4. Test of Homogeneity 

Test of Equality of Variances (Levene's)  

  F df1  df2  p 

POSTEST  0.135  1  28  0.716  

 
 

Based on the results of the variance homogeneity test conducted using Levene's Test on the post-
test data, an F value of 0.135 was obtained with degrees of freedom (df1 = 1 and df2 = 28) and a 
significance value (p-value) of 0.716. Since the p-value is greater than 0.05, it can be concluded that 

there is no significant difference in variance between the experimental group and the control group. This 
means that both groups have homogeneous or uniform variance, thus fulfilling the assumption of 
homogeneity. The fulfillment of this assumption is crucial in quantitative data analysis as it ensures that 

the statistical test used, in this case the Independent Samples t-test, can provide valid and reliable 
results. Therefore, the data from both groups are suitable for comparison using the t-test as they meet 

the homogeneity of variance requirement. 
 
 

Hypothesis Test 

The Independent sample T-Test technique was employed for the hypothesis test in this research. 

This test used JASP as a software that help the researcher to find the results. Here are the results : 

 
 

 
 
 

 
 
 

Table 5. Test of Hypothesis 

Independent Samples T-Test  

 Test Statistic df p 
Mean 

Difference 
SE 

Difference 
Cohen's 

d 

SE 
Cohen's 

d 

POSTEST  Student  -8.590  28.000  < .001  -26.333  3.065  -3.137  0.679  
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Independent Samples T-Test  

 Test Statistic df p 
Mean 

Difference 
SE 

Difference 
Cohen's 

d 

SE 
Cohen's 

d 

   Welch  -8.590  27.995  < .001  -26.333  3.065  -3.137  0.679  

 
Based on the results of the Independent Samples t-test on the post-test data between the 

experimental group and the control group, a t-value of -8.590 was obtained with a degree of freedom 
(df) of 28 and a significance value (p-value) < 0.001. Since the p-value is much smaller than 0.05, it can 
be concluded that there is a very significant difference between the post-test results of the experimental 

group that used BBC Learning English educational videos with the PQ4R strategy and the control group 
that used conventional text-based methods. The mean difference between the two groups is -26.333 
points, with a standard error of 3.065. Cohen's d value of -3.137 indicates a very large effect size, 

meaning that the treatment given to the experimental group had a very strong influence on improving 
students' reading skills. Thus, the use of authentic learning videos combined with the PQ4R strategy 
proved effective in improving the reading skills of seventh-grade students at SMPN 1 Sukahaji, 

Majalengka, compared to conventional learning methods. 
The results of this study indicate a significant improvement in students' reading comprehension 

skills after receiving treatment in the form of learning using BBC Learning English videos combined with 

the PQ4R strategy. The Independent Samples t-test showed a significance value of p < 0.001, with an 

average difference of -26.333 and a Cohen's d value of -3.137, indicating a very large effect. These 

findings indicate that the use of educational videos significantly improves EFL students' reading 

comprehension and has a meaningful practical impact. 

Before conducting the t-test, assumptions of normality and homogeneity were tested. The Shapiro-

Wilk test results showed that the data were normally distributed (p = 0.061 > 0.05), while the Levene 

test indicated that the data had homogeneous variance (p = 0.716 > 0.05). The fulfillment of these 

assumptions strengthens the validity of the t-test results and supports the conclusion that the increase in 

scores was not due to chance but rather to the effectiveness of the intervention provided. 

This increase in scores aligns with Mayer's (2009) Cognitive Theory of Multimedia Learning, which 

emphasizes that learning that utilizes two sensory channels—visual and auditory—can enhance cognitive 

processing and information retention. The videos from BBC Learning English allow students to process 

information through text, sound, and images simultaneously, thereby supporting deeper integration of 

information in the reading learning process. 

Additionally, the significant improvement in vocabulary and main idea identification can be 

explained by the contextual contributions provided by the videos. The videos offer authentic language 

exposure and visual cues that support the understanding of new words and implied meanings. This is 

consistent with the findings of Cartwright (2025), who states that videos provide a context that 

strengthens vocabulary acquisition, and is also supported by Setiani et al. (2022), who show that visual 

aids in videos are effective in developing inference and meaning comprehension skills. 

Another findings through student feedback also indicate that video-based learning enhances 

motivation and engagement in learning. Students feel more interested and active during the learning 

process. This is reinforced by Rahayu et al. (2024), who state that videos can reduce affective barriers 

and increase students' active participation in foreign language learning. However, infrastructure 

limitations, especially in rural areas, remain a challenge. As stated by Wijayanti & Setiawan (2021), 

solutions such as offline video distribution or improved school connectivity are needed to ensure the 

sustainability of multimedia use in learning. 

 

 

CONCLUSION 

Based on the results of quantitative data analysis, it can be concluded that the use of BBC Learning 

English videos combined with the PQ4R strategy has a significant positive impact on improving the 
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reading comprehension skills of EFL students. The very low significance value and large effect size 

indicate that this intervention is not only statistically effective but also has a strong practical influence on 

the learning process. These findings reinforce multimedia learning theory and the relevance of video-

based approaches in improving reading skills, particularly in terms of vocabulary mastery and identifying 

main ideas. 

Additionally, the increased engagement and motivation of students during the intervention suggest 

that the use of visually and auditorily appealing media has the potential to reduce affective barriers and 

enhance active participation in language learning. However, the challenge of inadequate infrastructure in 

school environments requires serious attention from education policymakers. To ensure the successful 

implementation of such interventions across various educational contexts, it is crucial to provide technical 

support, teacher training, and adaptive distribution strategies for instructional materials tailored to local 

conditions. 
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